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This report deals with the importance of oral skills in the English as a Foreign 
Language classroom. The project was developed in a Portuguese school in 
downtown Lisbon, with a group of ninth grade students. At the time, students were 
being prepared to take an English exam by Cambridge. This exam, called the 
Preliminary English Test (PET), would determine the level of the students and grant 
(or not) a B1 level certificate.  
 The activities that were developed during this period consisted of introducing 
certain techniques based on Casamassima & Insua (2015). These techniques were 
introduced based on the objective that the students could have a template or 
organizational technique that would subsequently allow them to direct their focus on 
content, given that the organizational structure was managed. Other activities 
included role-play, PET exam type simulations, listening to a guest speaker and 
recording of certain group activities.  
 The report provides an overview of the classes and activities as well as a 
discussion about the difficulties encountered as well as possible solutions. Given a 
few decisions by outside entities, this report has taken a turn which led to a focus on 
some political aspects which underline the process. The conclusions reached during 
this time were that these techniques allowed students to redirect their attention to 
content rather than organization. With this, there was a noticeable improvement in 
the majority of the students who were able to follow the techniques with ease and 
allow their speech to flow more freely than before. Another conclusion that this 
project revealed was about the importance of the actual use of the English language 
in the classroom, with little or no use of the mother tounge. With the implementation 
of this strategy, students gave their best and felt confident when speaking.  
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Este relatório aborda a importância da oralidade no Ensino de Língua Estrangeira 
(Inglês). Este projeto foi desenvolvido numa escola Portuguesa em Lisboa com um 
grupo de alunos do nono ano. No momento de desenvolvimento, os alunos 
preparavam-se para realizar um exame proposto pela Cambridge. Este exame, 
denominado de Preliminary English Test (PET), determinaria o nível de Inglês dos 
alunos, obtendo (ou não) um certificado de nível B1. 
As atividades que foram desenvolvidas durante este período consistiam em 
introduzir determinadas técnicas com base em Casamassima & Insua (2015). Estas 
técnicas baseavam-se no facto de que os alunos pudessem ter um modelo ou técnica 
organizacional que permitia ao aluno direcionar o seu foco no conteúdo, uma vez 
que a estrutura organizacional estava gerida. Outras atividades incluíram role-play, 
simulação do exame PET, ouvir um convidado e registo de gravação de algumas 
atividades de grupo.  
 Este relatório fornece uma visão geral das aulas e atividades bem como uma 
discussão sobre as dificuldades e possíveis soluções encontradas ao longo do 
processo de aprendizagem. Dadas algumas decisões por entidades externas, este 
relatório tomou um rumo que levou a um foco em alguns aspetos políticos que 
sublinham o processo. As conclusões a que se chegou surgem relacionadas com o 
facto de as técnicas desenvolvidas terem permitido aos alunos redirecionar a sua 
atenção para o conteúdo em vez de se preocuparem com a organização. Por 
conseguinte, houve uma melhoria notável na maioria dos estudantes que se 
mostraram capazes de seguir as técnicas com facilidade e que, por sua vez, permitiu 
que o seu discurso fluísse de uma forma mais natural do que antes se havia 
verificado. Outra conclusão a que se chegou devido a este projeto prende-se com a 
importância do uso real da língua Inglesa na sala de aula, com pouca ou nenhuma 
utilização da língua materna. Com a implementação desta estratégia, os alunos 
deram o seu melhor e sentiram-se realizados e motivados.  
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Education has been a very important part of my life since very early on. 
Literature has also taken on a very large role which I believe contributed to many 
choices I have made up to this point. Finally, the art of teaching children and adults 
has also been a very important influence since the beginning. The combination of 
these factors has led me on the path that I am currently on. Before delving into the 
project that I developed during Iniciação à Prática Professional 3 (IPP3), I would 
like to share some of my background and the decisions that, I believe, got me on the 
path that I am on today.  
 My first contact with Education was in Perth, Australia, which was the 
normal schooling system that was (and continues to be) compulsory from year one to 
year twelve. The Australian Education system at the time, especially in primary 
school, was very much reading and speaking oriented. In my case the oral aspect was 
very important because I was (and am) the daughter of Portuguese immigrants and 
had to be subjected to certain oral tests
1
 (at the age of four) which would decide my 
“fate”: mainstream classes or English as a Second Language (ESL) classes. I was 
placed in mainstream but this is not the case for many students and I believe this then 
sets out the path for the rest of the students´ school (and adult) life. This deciding 
factor not only made me believe that oral skills are very important when learning a 
language, but also influenced my decision to develop this current project at Gil 
Vicente secondary school. 
 When I moved to Portugal (Madeira Island), I worked as a tour guide which 
involved, once again, the oral aspect of the English language. Following this 
experience, I decided to return to school in order to, not only, receive higher 
education but also to get on the right career path. Given the fact that I had never 
before received a Portuguese education, I decided to enrol in a three year 
professional course which would accomplish a number of things during the same 
time frame: firstly, I would improve my written and oral Portuguese which was a 
must in order to be considered eligible to work in Portugal; secondly, I would receive 
                                                          
1
 I believe it is important to mention that this process was and continues to be very important given 
Australia’s multicultural background. It is through this process that the students can be given the 
necessary resources fit to their specific situation and needs.  
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a year twelve secondary school diploma which would increase my chances at 
entering a Portuguese University and; finally, upon completion of the three-year 
course I would be given a certificate of “Auxilliar de Acção Educativa” ultimately 
meaning that I could apply for positions in a day-care centre or first-cycle as a 
teacher’s assistant. All of these aspects were very positive; goal oriented and put me 
on the correct path which, in turn, opened my mind to the Portuguese educational 
system.  
 Once enrolled in a Bachelor’s degree of Languages, Literatures and Cultures 
(LLC) at the Faculty of Letters of the University of Lisbon (FLUL), it was a clear 
jump to  the Master´s degree in Teaching English (and Spanish) as a second 
language. The Bachelor´s degree gave me a great deal of insight into many cultures 
as well as a world of literature which, although I had previously dabbled in as a 
hobby, opened new and amazing horizons previously unknown to me. Upon 
completion of the Bachelor´s degree, I was faced with a tough decision: go on to do a 
Master´s degree in English Literature; or go on to do a Master´s degree in Teaching. 
One thing was for sure: I wanted to pursue a Master´s degree. Deciding between my 
two greatest passions; literature and teaching, was quite difficult but, in the end, my 
love for teaching the English language won out and there has not been a day of regret 
since.  
 The Master´s degree in Teaching has been everything I hoped for and more. 
Coming into contact and learning with students has opened many doors and will, 
hopefully, continue to do so. One such door that was opened was the world of 
tutoring. One-on-one tutoring or small group tutoring can be quite different from 
mainstream teaching with both advantages and disadvantages. Some advantages are: 
it is possible to work specifically on the students´ needs without worrying; there will 
always be practice time. In other words, due to the low number of students (one, two 
or three), there will automatically be time for oral (as well as written and listening) 
practice and; these classes tend to have a more of a personal nature which can help 
when planning activities to help reach the students´ goals, especially considering it 
can be a joint venture between student and teacher in order to get the most out of the 
classes. Some disadvantages are the lack of group-work opportunities (which can 
help the students develop inter-personal connections as well as have contact with 
different personalities and, in some cases, new cultures); the personality of the 
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student (timid etc.) may set the tone for the classes. This can be overcome with a lot 
of extra investment on the teacher´s behalf.  
My experience as a tutor has been quite positive. I have had the opportunity to 
tutor a range of different ages from the school context; the youngest being five years 
old and the oldest being seventeen years old. I have also worked with adults in a few 
different contexts such as Business English and English for leisure and travel 
purposes. This wide (and unique) range of situations has only allowed me to grow 
and expand my experience in a positive light. In addition to this, two of my tutoring 
situations have allowed me to continue my work done in Gil Vicente regarding the 
Preliminary English Test (PET) exam, one more than the other. In these situations I 
have been prepping students for Cambridge tests; one for the Cambridge Advanced 
English Exam and the other more pertinent to my situation at Gil Vicente, the PET 
exam. In this situation (PET exam tutoring sessions), I applied the same techniques 
as with the class at Gil Vicente which will be described throughout this report.   
All in all, I believe that Education and the act of teaching is a highly respectful 
career which should not be taken lightly. Not only does teaching help educate and 
form citizens who will (hopefully) contribute to society in a constructive way, but 
will also help shape students; their mentality, their actions towards others, their 
personality and, most importantly, guide them to the path meant for them. This 
rewarding career comes with ups and downs, as with any endeavour, but I strongly 
believe that there are more positives than negatives and that the work done, as 
insignificant as it may seem in the grand scheme of things, has more significance 
than we can imagine to one individual, both teacher and student, and that makes it all 
worthwhile.   
In the following sections I will discuss the Theoretical Framework; the Curricular 
and Didactic Framework and the Didactic Unit itself. I will conclude with an overall 
reflection as well as some final conclusions, not only about my own experience, but 









1. Theoretical Framework 
1.1 Introduction 
 
“One language sets you in a corridor for 
life. Two languages open every door along the 
way.” ‒Frank Smith 
 
Language teaching is an art in and of itself.  It is of upmost importance in 
today´s world due not only to the globalization factor but also to the sociological 
factor. Now, more than ever, schools have been handed the responsibility of 
preparing students not only for the society that surrounds them, but also for the world 
around them. More than ever students have a need for new languages in order to 
expand their horizons. Specifically, the Portuguese reality has a deep-rooted tradition 
of generations who have left to go to English speaking countries in search of a better 
life and more opportunities. This was one of the many reasons why I decided to 
become an English as a Foreign Language (EFL) teacher because I feel I have much 
to offer students who need to better their English language skills. It is a well-known 
fact that the English language has reached worldwide status. Despite being fourth on 
the language ranking list with a total of 340 million native speakers, it has attained 
lingua franca status (Crystal, 2003). The term `English as a lingua franca´ is used to 
refer to “any use of English among speakers of different first languages for whom 
English is the communicative medium of choice” (Seidlhofer 2011, cit. in Mackenzie 
p.2). This topic will be dealt with in depth in a later chapter but, I believe, it is only 
fitting to mention one of the leading experts on English as a global language; David 
Crystal. In his book English as a Global Language (2003), Crystal presents a list of 
reasons as to why English is a global language. Some of these reasons include that 
when travelling to another county or when listening to television, English is the 
primary language heard and used to communicate, be that through signs and 
advertisements or using the spoken language itself. These are only a few reasons as 
to why English has reached global status, but, taking into account the Portuguese 
reality, we are proof that English is here to stay and has a special role in many 
cultures. Take a look at our metro, train and airport systems. For the most part, there 
is not one sign or piece of information that does not have the translation in English 
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directly beneath it. On the streets, if you see a multicultural group of friends out for a 
walk, you will hear English used as a lingua franca.  
Although all areas of the English curriculum in schools are equally important, 
the area I opted to focus on was speaking. As I mentioned above, I believe that this is 
a very important factor when portraying a message in another language. 
Pronunciation and intonation are very important as well as conveying a clear 
message in order to eliminate any interference. Taking into consideration the reality 
not only in Portugal but worldwide, it is my belief that speaking and, thus, listening, 
are of upmost importance to the student. Depending on the professional path chosen, 
students may need to write and read in the English language. Independent of the 
professional path chosen, the spoken language may arise in many situations. Once 
students leave school, it is unlikely that they will be asked to read a text or write an 
essay in a foreign language unless their job description entails them to do so. 
Situations may arise; however, where the learner of English is approached on the 
street by a tourist with a need for directions or questions. In this case, the spoken 
language will be the establishing link to create communication. The same Portuguese 
person who uses English to help a tourist in need, may also find themselves more 
open to other cultures. Through their exploration of the English language, be it by 
contact with such rich classics such as Shakespeare or Dickens, or be it through the 
themes discussed in class, this opens students up to a level of cultural awareness they 
may not have discovered otherwise. This is why I believe it is so important to 
develop improved fluency in speaking in class, not because it is the most important, 
but because it reaches a large number of people. Anne Lazaraton states that “for most 
people, the ability to speak a language is synonymous with knowing that language 
since speech is the most basic means of communication.” (In Cecle-Murcia, 2001, 
p.103). The underlying theme (of aiding the PET speaking exam) chosen for the 
classes allowed me to focus on such things as we will see in the following 
paragraphs.  
For the class of Iniciação à Prática Profissional 3 (IPP3) in the Master´s for 
Teaching English and Spanish at the University of Lisbon, I was given the 
opportunity to continue the teaching practice I initiated during the first year of this 
course. I was lucky enough to continue with the same group I observed from the very 
beginning albeit this year some new students were introduced into the group and they 
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were no longer a year eight class, but were now in year nine. This made things easier 
due to the fact that I had deeper insight into the personalities and the difficulties of 
the group as a whole.  
Due to this valuable information that I was able to gain over the years, it was 
very clear that I had to continue working with the students on their oral skills. It was 
an added bonus that the students were in ninth grade and that, up until January 2016, 
the Cambridge Preliminary English Test (PET) for schools was mandatory for all 
year nine students across Portugal.
2
 Further in this paper, there will be a deeper look 
into the effects of cancelling this exam has had on teachers and students alike.  When 
these changes; i.e., the cancellation of the PET, were applied, my research and 
teaching practice had already taken place. Despite these unforeseen circumstances, 
the work done during this period was very relevant and could be applied in more 
situations than specifically for the PET exam and/or the private sector.  
 In order to ascertain the necessary information, I used a range of instruments 
throughout the classes: 
 Direct observation of the classes including student responses, actions, 
attitudes etc; 
 Diary notes taken directly after each class; 
 All of the classes were recorded by mobile phone on an application called 
Voice Record Pro (see “Other Sources” in References) which allowed me to 
transcribe various examples of student speech and interaction with parent 
authorization (see Appendix A). 
 Many of the classes involved pair work which involved speaking activities. 
These activities were recorded by each pair of students and sent to me via 
email for further analysis with a focus on fluency and pronunciation. 
 An analysis of a questionnaire3 which was applied 2 weeks before starting 
the class with the aim of understanding student difficulties etc. (see 
Appendix B); 
                                                          
2
 In January 2016, the Diário da República published that the PET exam for schools with an 
obligatory nature would be suspended during the present school year (2015-2016) stating only that it 
was incompatible with the evaluation model currently proposed. 
3
 This questionnaire was completed using KwikSurveys which is referenced under “Other Sources” 
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 An auto-evaluation4 sheet was completed by the students on the last day of 
classes in order to better myself as a professional and receive feedback from 
the students (see appendix C).  
 
After learning about the government changes to the curriculum regarding the 
PET exam, I decided to include a few other documents in order to get a deeper 
insight into the effects of the changes made. These were: 
 An online questionnaire (using KwikSurveys) given to teachers who were 
involved in English teaching and who were affected by these changes (see 
Appendix D); 
 An interview with Professor Anabela Sotaia from FENPROF in order to 
understand the syndicates’ views on this matter; 
 In the following sections I will present my methodological choices and 
theoretical background, and my lesson plans as well as a reflection after each class. 
These reflections were written immediately after each class because everything was 
still fresh and a lot of the information was obtained through direct observation. I feel 
it is very important to include a separate section on the Cambridge Preliminary 
English Test for schools. This will include some background information about the 
PET exam in general but will of course have a focus on the speaking part which is 
the main theme of this report. To conclude the report I have written an overall 
reflection where I approach some topics that arose from the experience as a whole. 
1.2 Methodology 
 
Taking into account the main theme of the didactic unit (preparation for the 
PET speaking exam), many of the activities proposed are designed so that the 
students can perform and use the English language freely through situations such as 
role-play or group discussions because, ultimately, this is what is asked of them 
during the PET speaking exam. The methodology I tried to follow was Authentic 
use, Restricted use and Clarification and focus (ARC), as delineated by Jim 
Scrivener Learning Teaching, 2011. This approach is flexible in the way it is 
                                                          
4
 This auto-evaluation was completed using Google Forms which is referenced under “Other Sources” 
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designed because there is no need to follow a strict step, in other words, the order of 
the stages may be mixed. Authentic use ultimately stands for the communicative 
tasks; Restricted use is used to designate controlled practice and Clarification and 
focus refers to the explanations and rules presented to make things clearer. By 
choosing this approach, I was trying to create debate type sessions which included 
the whole class, especially in situations when one student does not agree with 
another student’s answer, which would in turn create a meaningful exchange and 
allow the students to develop their fluency skills. Many of the activities presented are 
designed so that the students can perform and use the English language freely 
through questions that make them think about their own personal views. Once again, 
this shapes itself into the ARC methodology because what I want to work on 
(fluency and real-life communication) satisfies the Authentic Use part of the ARC 
approach. 
 I believe that the three stages of this approach, (Clarification & Focus stage, 
Restrictive use exercise Stage and Authentic use exercise stage), is an appropriate 
methodology because it doesn’t have a fixed order, so I can go back to the 
Clarification & Focus stage when the need arises and this is essential in a classroom 
where doubts come up. I also feel that this choice in methodology was appropriate 
for the specific group I taught. The path chosen was due to direct observation as well 
as the results from the questionnaire (see Appendix B) which guided me to the 
approach chosen.  Students´ showed interest and were willing to cooperate which 
leads me to believe that this approach might be the right path, and I am happy with 
the results from my direct observations as well as from the responses of the auto-
evaluation sheet (see Appendix C).  
Although I already had a clear idea of the methodology I wanted to use when 
planning the lesson plans, I researched other methods and I found two other methods 
which have two main ideas which I feel I have also incorporated in my teaching 
style. The first one comes from the direct method or natural method of teaching 
(Tamura, 2006), and it refrains from using the learners' native language and uses 
only the target language. From the beginning, I was very adamant about this aspect. 
It is my firm belief that there are ways around the language barrier and most times, 
the language classroom is the only time where the students will use the English 
language, so I believe that classroom time should be taken advantage of. The second 
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approach I connected with was the Communicative Language Teaching (CLT) 
approach described by Richards (2006). The focus of this method is to present the 
students with likely situations which enable them to communicate effectively and 
appropriately. Ultimately, this is the purpose of language teaching: to equip learners 
with vocabulary that will be used in real life situations in the real world. This is also 
a major focus of the PET exam. Students are asked to describe situations or discuss 
common themes which are ultimately representative of what happens in real life.  
1.3 English as a lingua franca 
 
 Since the 1990s, there have been countless documents and discussions 
regarding the status of English as a lingua franca (ELF) and, with this, a number of 
coined terms (Cogo & Dewey, 2012, p.7). Some confusion may be made between the 
terms `World Englishes´ and ELF. In many cases, these terms may need some 
clarification and/or distinction about the usage of the acronym ELF in this specific 
context. Ultimately, these terms deal with different things. `World Englishes´ 
represents English being used as a native variety, whereas ELF “is a term used to 
describe the use of English in settings where it is spoken as a contact language by 
speakers of varying linguacultural backgrounds for whom there is not usually another 
shared language available” (Cogo & Dewey, 2012, p.8). The ever-growing 
importance of English as a global language, (as mentioned previously)
5
, has to do 
with the fact that there is a large demand for the language even in countries where 
English is not an official language: “There seems to be a growing trend for English 
users from, for example, mainland Europe, China, and Brazil, to use English more 
frequently as a contact language among themselves rather than with native English 
speakers” (Jenkins, J. p.5). The English as a foreign language (EFL) classroom can 
be included in this as we will see in the following paragraphs. 
 Cogo & Dewey (2012), present three levels which can be used as a base upon 
which to define ELF. The first level groups the environment in which the English 
language is being used as the main language. In my particular context at Gil Vicente, 
this is the EFL classroom. I believe this particular context can be inserted in this first 
level due to the fact that the English language was the only language used to 
                                                          
5
 This has been elaborated in previous paragraphs but, for further reading; please see Crystal, D. 
(2003) English as a Global Language. 2
nd
 Ed. Cambridge, Cambridge University Press. 
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communicate within the classroom and among the students. This was a difficult 
concept for the students to grasp and this aspect will be developed in a later stage in 
this report.    
 The second level uses English as a way of communicating between students 
with different first languages. Once again, I believe my particular context can be 
included in this level albeit on a small scale. The class consisted of eighteen 
Portuguese students, one Indian and two from Brazil. The third and final level takes 
into account the research aspect. In this particular case, this report recounts the 
occurrences of the English language during the practical classes, through observation 
and experimental means. The research into ELF and EFL allow a unique insight into 
an ever-changing world, but it has not always been like this. ELT has gone through 
many changes and developments, each feeding off each other until we have reached 
what we today call Communicative Language Teaching. In the following chapter we 
will see just how these changes occurred.  
1.4 English Language Teaching 
 
The twentieth century was a very defining moment in the history of language 
teaching. Many educators worked towards creating and improving existing teaching 
methods, but this feat proved rather difficult. `Grammar school´ in England was 
rather laborious especially in the sixteenth, seventeenth and eighteenth centuries. The 
routine established was of memorization of specific grammar rules which were to be 
strictly followed, and the practice of these rules were limited to the act of translation 
from sample sentences (Gillard, 2011).  
In the eighteenth century, European schools adopted `modern´ languages.  
Despite this advance, these languages were taught in the same way as Latin had 
beforehand. Once again textbooks were composed of the same variety of grammar 
rules, vocabulary lists and sentences for translation. These sentences i.e., `the 
philosopher pulled the lower jaw of the hen.´ (Titone 1968 cit. in Richards & 
Rodgers, 2001, p.4), were not useful in the real world nor were they demonstrative of 
real life situations. Be that as it may, this was the methodology that became the 
customary way of how foreign language was taught in schools.  
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Seidenstücker and Plötz (in Richards & Rodgers, 2001), were chief promoters 
of what became known as The Grammar-Translation Method. This technique 
dominated the teaching world from the 1840s to the 1940s, although it is still 
considered to be practiced in some circumstances where there is little need for a 
more practical use like speaking. This method approaches the foreign language 
through the study of the grammar rules followed by their application in the context of 
translating sentences from one language to another. Reading and writing aspects 
were the center of attention of this model; whereas the speaking and listening 
features were barely touched upon. Expansion of vocabulary was taught using word 
lists and dictionary study, the students were then intended to commit these words to 
memory. Short and simple sentences were used in order to make language learning 
easier and the students native language was used to explain the new language as well 
as allow the student to make links between their native language and the foreign 
language. It was not long before this method was the object of disagreement. The 
method was no longer fit for society’s needs. With an ever growing market for 
communication with Europeans, it was clear to see that the ever growing requisite for 
oral proficiency was of the upmost importance. 
Linguists such as Henry Sweet; Wilhelm Viëtor and Paul Passy (cit. in 
Richards & Rodgers, 2001) were of profound importance to the Reform Movement. 
Teachers and linguists joined forces and recognized the need for change from the 
current system to one destined towards the oral aspects of a foreign language. The 
formation of studies in phonetics and the creation of the International Phonetic 
Alphabet strengthened the discipline of linguistics and highlighted the need for 
speech in foreign language teaching. The International Phonetic Association
6
 
promoted the spoken language through good pronunciation habits and the use of 
dialogues.  
Many views were presented and they came from different backgrounds such 
as Henry Sweet (cit. in Richards & Rodgers, 2001) who maintained that language 
teaching should be based on scientific analysis of language as well as the study of 
psychology. Wilhelm Viëtor, (cit. in Richards & Rodgers, 2001), on the other hand, 
used linguistic theory as his basis; subsequently defending that phonetics should be 
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the starting point as this study would enable the teachers to enunciate the language in 
a correct manner.  Despite differences, Viëtor, Sweet and many other advocates of 
the Reform Movement came together and agreed on the main values which should be 
taken into consideration when teaching a foreign language. Among these values, one 
idea that stood out and was the foundation for the rest is that the spoken language is 
predominant and should be given upmost importance; for example, sentences should 
be practiced in meaningful contexts and not just memorized. From this we can 
recognize that the practice of language should be used in situations of dialogue and 
verbal interaction. These ideas and principles steered toward the development of 
what we now call the Direct Method. 
Richards and Rodgers (2001) also describe the Direct Method which centers 
itself in the observation of child language learning. This natural way of learning was 
defended by many and held the viewpoint that a foreign language could be taught 
through demonstration and objects and, therefore, there was no need for translation 
or use of the mother tongue. Included in this method, was the principle that the target 
language was the sole language used in the classroom and oral communication was 
encouraged, as well as correct pronunciation. Although the Direct Method was well 
accepted in private schools at the time, it was quite hard to put into practice in the 
public educational systems.  Many found flaws in its principles and pointed out that 
this method could be too time consuming given that it supports elicitation when a 
simple translation could convey the desired meaning to the learner in a simpler and 
less time consuming way. The Direct Method, on its own merit, was the first 
language teaching method to catch interest from teachers and language teaching 
specialists alike, sparking a new movement which became designated as the Methods 
era. 
The Methods era (Richards & Rodgers, 2001) was encouraged by the notion 
of the word `method´ itself. The 1950s to the 1980s was a very busy time for the 
teaching world and it was during this time that an emergence in approaches and 
different methods in language teaching came about.  Learning from past studies and 
approaches can be very helpful in teacher cooperation programs as this gives a 
chance to know and understand the progression of the field as well as being well 
informed in order to adapt or apply any given method or idea to their own teaching 
style. While there were many changes and adaptations to ELT, and it continues to be 
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the case, there has been an important breakthrough with the introduction of 
Communicative Language Teaching (CLT). 
The New School
7
 proposed a conversation
8
 between Jeremy Harmer and 
Scott Thornbury about the CLT approach. Both Harmer and Thornbury are 
influential voices in the practice of English Language Teaching (ELT). Their views 
are distinct on many levels but they do come together on some aspects. Both Jeremy 
Harmer and Scott Thornbury come from the same kind of background when it comes 
to teaching English, and that is the Audio-lingual Method. By comparing their views 
with a text by Jack C. Richards and Theodore S. Richards called Approaches and 
Methods in Language Teaching (2001), it is made clear how far teaching and its 
methodologies have come.  
Jeremy Harmer fell into teaching by doing a four week course at International 
House in London and instantly knew that teaching was the right place for him. 
Harmer´s training was very old fashioned and used a drill type approach. However, 
International House was instrumental in language teaching because they began to 
focus on the use of the language. Teaching was seen as a practical issue whereas, 
beforehand, teaching was focused on studying things with a drill type approach. The 
prevailing method was Presentation, Practice, and Production (PPP), where a 
situation was created through engagement and repetition and then they moved onto 
production by the students.  
In 1982 Jeremy Harmer identified six main points characteristic of a 
communicative activity which differs from a non-communicative activity: 
 
Figure 1: Non-communicative vs. Communicative (Harmer, 1982, p.167). 
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Despite Harmer´s background, (a drill type approach), Harmer managed to 
incorporate these ideas into this completely different method. Harmer defends that 
the important thing about learning a language should not be focused on knowing the 
grammar and the rules of the language, but knowing how to use it, in other words, 
the way one uses the language is as, or more, important as the grammar of said 
language. These characteristics introduced by Harmer are, essentially, the foundation 
for the project developed at Gil Vicente. Among other issues, the focus on content 
was very important in order to develop a more fluent type of speech. Also, the role of 
the teacher was more inclined to guidance and orientation, not dictation and full-
blown intervention. 
Harmer mentions a philosopher by the name of J. L. Austen who, in 1976 
published a book about “performative” words (The New School, 2013). The main 
idea behind this was that a word actually performs the action that it says. This idea, 
along with proposals by Dell Hymes (1972), sparked a debate with many others 
about the importance of language and what it means. Sometimes the way people say 
things is a way of achieving something. Just by changing the intonation of what we 
say, changes the performative action. Dick Allwright (1991) was also a very 
important force in the communicative approach; he taught courses and found that 
teaching grammar did not meet the needs of the students at hand. The most important 
things the students needed to focus on were the same sort of tasks that they would be 
faced with in the real world. In order to do this, genuine tasks were created where the 
students were thrown into the depths of a problem and they would have to solve it, 
using real people and a probable situation that they were likely to encounter in the 
real world. Allwright believed that if the student was presented with the right task, 
then language learning would take care of itself.  
The Communicative Approach revolutionized teaching; grammar seemed to 
take a second-hand seat in the classroom and the focus was on doing things in the 
classroom; Role-playing, communicative tasks and problem solving were the main 
focus of the classroom. Harmer sees this as being a strong communicative teacher. 
Communicative course books had functional language such as asking for directions 
etc, which revolutionized teaching. At the end of each unit, a communicative element 
was introduced called an `information gap activity´. This consisted of giving one 
piece of information to a student and giving another piece of information to another 
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student and the only way that the `information gap´  was closed was by talking to one 
another using the target language. 
The weak side of the communicative approach focuses on one grammar 
structure at a time, whereas, a strong communicative approach does not force a 
specific structure, but rather allows the student to use which ever structure he/she 
needs to get his/her point across. The communicative approach allowed insight into 
what it is that students do in the classroom and understand that this is only one part. 
The communicative approach gave room for the students to make mistakes and 
spread their wings. With this gain, there were also losses, for instance, there was a 
loss of concentration on how language is formed. Grammar and the formation of 
language was lost for a brief moment, it was almost unfashionable to study a specific 
grammar aspect with students. The communicative approach also seemed to bring 
with it a danger and confusion of what it actually entailed. Being a communicative 
teacher was trendy at the time, but there didn’t seem to be a strict definition as to 
what this required (Harmer, 2013, video file).  
Scott Thornbury had a similar kind of training to Jeremy Harmer and also 
studied at International House in London. Thornbury taught using the audio-lingual 
method. It was drill based and very artificial where the main focus was getting a 
structure correct through repetition.  Thornbury found this to be quite ineffective and 
began to question the methodology. When Scott Thornbury heard about the 
Communicative Approach, he found this method to be the alternative he had been 
looking for because of its focus on meaning. Its focus was on particular functions and 
not just grammar. This also allowed students to take risks with language as well as 
the introduction of the element of role-play into the classroom. This theatrical aspect 
was now a higher priority in the classroom and turned the classroom into a much 
more communicative space. 
Thornbury believes there seems to be an ongoing tension between learning 
and doing as well as a loss of meaning of the word communicative as well as the 
approach itself. Many of the tasks seemed to be disguised with grammar activities 
and other purposes. Scott Thornbury (The New School, 2013, video file) searched for 
another way of fulfilling the needs of the communicative approach.  
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Task-based Learning (TBL) seemed to be the answer for Thornbury, in theory 
at least. Estaire (2010), describes Task-based Learning as a necessary evolution:  
El aprendizaje mediante tareas, un modelo didáctico que constituye un 
movimiento de evolución dentro del enfoque comunicativo, recoge 
aportaciones de las últimas tres décadas provenientes de diferentes áreas, 
muy especialmente de estudios de adquisición y aprendizaje de lenguas 
extranjeras y de una concepción cognitiva/constructivista del aprendizaje. 
       (Estaire, 2010, p.2) 
 Task-based learning takes everyday activities and, in order to appropriate them to 
the language classroom, divides them in two distinct ways, the first, communication 
tasks, and second, linguistic tasks (Estaire, 2007). In order to implement this, there 
must be a clear analysis (on behalf of the teacher) of what linguistic structures the 
task requires. The final task is broken down into smaller tasks and then they are 
worked on step-by-step until reaching the final product. With TBL, students were 
exposed to a wide range of language and there was a larger focus on the student´s 
needs that may occur during the pre-task or task. Thornbury, although agreeing in 
theory, believed that the practice of TBL involved a lot of materials and seemed 
artificial. (The New School, 2013, video file). It seemed to cause many problems 
especially for first time teachers and it was a very difficult thing to implement in the 
classrooms. One of the problems was writing a task-based syllabus as well as the 
time that the teachers would have to spend researching and finding new materials etc. 
Another big issue in the classroom was management problems. Task-based learning 
required groups of students to be in small groups discussing a certain task or 
planning a trip etc. and time seemed to be an issue for such big scale tasks as these.  
Scott Thornbury believes that the most important people in the classroom are 
the students themselves. Some of the tasks given to the students were not very 
motivating and so a change in dynamics was needed. It was better to let the students 
talk to each other and talk about their interests etc. The students should be the center 
of attention because they can bring plenty of new information as well as their own 
interests. Thornbury proposed taking PPP and reversing the role, so, instead of 
beginning with grammar and reserving 10 or 15 minutes at the end of the class for 
free discussion, why not invert the order; by starting with a discussion or role play 
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and providing instruction as need arises. Most of the time, the students themselves 
would ask for help or the teacher could intervene with a suggestion of how to say 
something better. 
Scott Thornbury is involved in the development of Teaching Unplugged or 
Dogme (Meddings & Thornbury, 2009). This brings into view the idea that schools 
are over-resourced. In classrooms, the main resources are the coursebooks, handouts 
and listening activities but very little real communication. With this idea in mind, 
Thornbury proposed a change by reverting to the original classrooms where there is a 
blackboard, a teacher and students. The underlying idea seemed to promote an anti-
technology stance because technology was seen as a device to deliver more grammar 
when it could be used to create communicative activities. The important thing was to 
maximize the space in the classroom and make it a special space for communication. 
Thornbury exploits the idea that technology is a great thing when used correctly, and 
the students can use technology outside of the classroom to get more information but 
the classroom, essentially, should be a space for interaction and conversation, with 
emphasis on meaning and using the language. The success rate for people who 
immigrate and learn a foreign language by talking to locals is better than students in 
a classroom. Thornbury says that space should be provided in the classroom for real 
communication because human beings have the capacity to learn a language by using 
it. This idea may be hard to manage or to write syllabuses for but it can be very 
effective (Thornbury, 2013, video file) 
When comparing this interview to Richards & Rodgers (2001) text, it seems 
clear that we are still fighting for a change. Granted language teaching has come a 
long way from the Grammar-Translation Method, (1840-1940), and the 
communicative approach is a step in the right direction, there seems to be some 
doubts. Both Jeremy Harmer and Scott Thornbury recognize that there are many 
teachers who claim to be communicative teachers but in reality their classes are ruled 
by handouts and grammar activities. F. Franke, (1884), stated that 
(…) a language could best be taught by using it actively in the classroom. 
Rather than using analytical procedures that focus on explanation of grammar 
rules in classroom teaching, teachers must encourage direct and spontaneous 
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use of the foreign language in the classroom. Learners would then be able to 
induce rules of grammar (…). (Richards & Rodgers, p.11). 
 In this way, Thornbury and the Teaching Unplugged movement seems to revert to 
this natural method which later became known as the Direct Method. Looking back 
at the Audiolingual Method, there was a fear of making mistakes where drill 
exercises and repetition were led to exhaustion until perfection was achieved. The 
Communicative Approach took the lid off all of this and gave the students room to 
make mistakes, or rather, encouraged students to take the risk of making mistakes 
because that is a part of language learning. Richards (2006) states that:  
CLT began a movement away from traditional lesson formats where the focus 
was on mastery of different items of grammar and practice through controlled 
activities such as memorization of dialogs and drills, and toward the use of 
pair work activities, role plays, group work activities and project work.  
(Richards, 2006, p.4)  
There is a focus on meaningful interaction and authenticity. This outlook allows 
students to engage with more motivation than before, given that there is an interest in 
exchanging views and opinions during such role plays or group work. CLT also 
introduced a new role for both teacher and student.  
There is often a misconception when talking about CLT which is that there is 
no grammar teaching involved. This could not be further than the truth. What does 
differ is the way grammatical aspects are introduced in the classroom. Richards 
(2006) lists a number of characteristics of classroom activities, among which is the 
following: “(…) grammar is not taught in isolation but often arises out of a 
communicative task” (p. 23).  
With CLT, the teacher and student now had to take on new roles. The learner 
was now a participant that had to work with others to reach a certain outcome (group 
work), and not individually; “they were expected to take on a greater degree of 
responsibility for their own learning” (Richards, 2006, p.5). The teacher also took on 




As can be seen from this chapter, ELT has come a long way and is by no 
means static. Inside CLT itself, there has been a long journey with many changes and 
adaptations along the way. “Today, CLT can be seen as describing a set of core 
principles about language learning and teaching (…), assumptions which can be 
applied in different ways and which address different aspects of the processes of 
teaching and learning” (Richards, 2006, p.45). 
1.5 Speaking Techniques  
 
As mentioned above, oral skills have not always been a central focus in ELT.  
With the introduction of the communicative approach, this has come to change and 
now, oral communication is a crucial point of any English language class, and there 
are many techniques that showcase this (Lazaraton, in Celce-Murcia, 2001).  
My desire to explore this area came from recent experiences with the same 
group I had previously been teaching. In the first year of the Master´s course (2014-
15), I was assigned a year eight group at Gil Vicente School in Lisbon. This 
experience consisted of direct observation, diary-writing, sporadic interventions and 
a written report of the experience. It was unbeknown to me that I would continue 
with this group in the following year, and I was able to detect many points of overall 
difficulties, the most prominent being the students´ lack of domination of spoken 
English.  This was very helpful when deciding upon a specific area to work on for 
the final report. The students’ frustration while trying to speak in the L2 was very 
noticeable and, because of this, there was a sense of failure and lack of motivation. 
During my observations, this was dealt with the use of a lot of Portuguese in the 
classroom as well as translations. Later on, many students from this year 8 group
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would make up my following experience at the Gil Vicente and, low and behold, my 
observations remained the same, the largest difficulty was getting the students to 
speak in English.    
After extensive research and analysis of speaking techniques (Casamassima 
& Insua, 2015; Davies & Pearse, 2000; Cohen, 1994 and Lazaraton, 2001), my main 
goal was to find and/or adapt techniques that could benefit the PET exam structure as 
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 The class for the 2015/16 school year is made up of sixteen students who were in 8th grade together 
in the 2014/15 school year and six students who were held back in the 9th grade. 
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well as help students with fluency and pronunciation.  Ultimately, for the work 
presented in the practical classes for the purposes of the Master´s course, an article 
published in 2015 in the English Teaching Forum Journal took precedence in shaping 
the content for my classes: Casamassima & Insua (2015) published an article in said 
journal entitled “On How Thinking Shapes Speaking: Techniques to Enhance 
Students´ Oral Discourse”. 
Casamassima & Insua (2015) are concerned with the balance needed for 
teachers to find the equilibrium between teaching the curriculum and dealing with 
exterior exams. Many teachers “teach to the test” (Casamassima & Insua, p. 21), and 
do so directly before an exam. This allows students to memorize sequences and even 
ready-made answers in order to remember them in a short time frame. This is 
equivalent to studying one day before an exam, taking the exam, and then not 
remembering a thing about the topic. What these authors set out to do was to devise 
speaking techniques that would not only allow students to get better results on tests 
of the same nature as PET, but also invoke meaningful responses as well as call upon 
fluency. The following is a description of how these techniques were adapted and 
used in my in-service teaching practice in the Master´s programme at FLUL. 
One of the immediate changes instilled in the classroom, before the 
introduction of the techniques that could be helpful not only to the specific PET 
exam structure but also to overall speaking skills, was to urge the students away from 
the use of Portuguese while in the classroom. I am a strong advocate that the time 
allocated for the English language in Portuguese schools (three blocks of 45 minutes 
each) should be exclusively dedicated to the English language. Given the fact that we 
are in an EFL setting, I feel it is only natural to put this time to good use as this is, in 
many cases, the only time where the students can utilize the English language. 
Outside of this domain, the students may or may not have contact with the language 
(Facebook, contact with tourists etc.), but in the classroom we can assure they get the 
practice and exposure they need for their future endeavours. I believe my views on 
this matter are largely tied to my experience in Australia. In my case, an English as a 
Second Language (ESL) context, it was very important to make use of school time to 
employ the English language as this was the only time it would be put in use (at 
home the Portuguese language prevailed). Consequently, in the EFL context, this 
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should also be applied due to the fact that students have even less time (two to three 
hours per week) to put into practice their second language skills. 
Casamassima & Insua (2015) take on the work of Ritchhart (2002, in 
Casamassima & Insua, 2015), who developed techniques that could help students 
adopt a new outlook on thinking, which he called “thinking routines” (p.22). These 
routines are meant to “facilitate students’ making connections, generating new ideas 
and possibilities, and activating prior knowledge” (Ritchhart in Casamassima & 
Insua, 2015, p.22). These thinking routines allow students to organize their thoughts 
without having to worry about the organization of the grammar. This allows them to 
focus on what they want to say, not how they are going to say it. The presentation of 
ready-made steps and the constant use of these steps not only makes the students 
more sure of themselves but also frees them up to explore the `real´ content of their 
speech. The essential view here is that students should be free to express their 
opinions and thoughts without having a dialogue prepared, in this case, for an exam 
like PET. This view is largely shared within the teaching community. 
Dra. Anabela Sotaia (personal communication, April 5, 2016) from 
FENPROF
10
 discusses the fact that she does not consider it viable to teach the PET 
exam as a fixed formula, (which is the case when teaching it as a last minute exercise 
a few days before the test), but she does consider it important to teach students to 
think for themselves: 
Penso que o objetivo da escola e de qualquer disciplina é a formação integral 
das crianças e jovens, do individuo no seu todo. Os alunos devem ser 
ensinados a saber pensar, a saber refletir, a saber questionar e a saber fazer 
para serem autónomos e não serem ensinados e preparados para provas de 
avaliação e de exame, como tem acontecido nos últimos anos. 
          (Sotaia, personal communication, April 5, 2016). 
Although the Cambridge website encourages the students to do as many practice 
tests as they can and watch YouTube videos of speaking exams, this is sometimes 
taken too literally. Students must practice but there has to be more focus on their 
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 Federação Nacional dos Professores, commonly known as FENPROF. For more information about 
this association see www.fenprof.pt 
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meaningful answers. With this, what I suggest (in accordance with Ritchhart, 
Casamassima & Insua, 2015) is that the structure of each part is dealt with in a 
straightforward way in order to create leeway for the students´ personal thought 
processes. Based on the content in Casamassima & Insua´s article and taking into 
account the PET speaking exam parts, it was clear that there should be four separate 
`thinking routines´; one for each part which will be described in full in the following 
paragraphs. 
The PET exam is set up with four people in a room; each test will be done in 
pairs and the students will sit side by side facing the interlocutor, who will address 
the students with all of the questions and prompts during the exam. The assessor sits 
to the side at a separate desk and within ear-shot. The assessor’s role is to listen and 
write down any grammatical, vocabulary or pronunciation difficulties that may arise 
for either of the students. The first part of the PET speaking exam involves an 
interview type exchange between the student and the interlocutor. This exchange 
takes two to three minutes. The students are presented with a few questions about 
themselves such as name, country, studies, family etc. The teaching technique 
offered for this level takes on the following structure: “Say what; Say why; Say other 
things to try”. This structure, as presented by Casamassima & Insua (2015) is 
destined to help students elongate their discourse as opposed to short, one or two 
word answers. With this technique, students also provide extra information about 
themselves which makes it more personal.  
The second part of the PET speaking exam involves a discussion between 
both candidates. The students are presented with some images while the interlocutor 
describes a situation. The students then have two to three minutes to have a small 
conversation between themselves with the objective of agreeing upon the best choice 
for the situation at hand. For this teaching technique, students are presented with the 
easy to remember slogan `Claim, support, question´. This technique allows students 
to understand the main steps around which they can structure their more personal 
response. This also reminds students that this is a two-way exchange and they must 
engage with and involve their partner (and vice-versa). From my observations, 
students would describe all of the pictures and choose one without waiting or asking 
the other student for feedback. With this structure it enforces collaboration between 
students in that they should reach a decision together.  
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During the third part of the PET speaking exam, the students are individually 
presented with a colour photograph where they have one minute to describe what 
they see. The teaching technique used was adapted from Casamassima & Insua 
(2015) and presents itself in the following way: `Introduction. What is where? Who 
is doing what? What I think´. This structure gives the students security and also a 
sense of organization. For the first three stages, students must describe the picture 
based on what their eyesight tells them. The final stage, on the other hand, allows 
students not only to expand their answers but to do so in a meaningful way. When 
saying `what I think´, students are able to give life to what they see, therefore making 
it less monotonous; for example, when presented with an image of a family at dinner, 
the students may say that this is a celebration for a grandmother´s 90
th
 birthday and 
that for dessert they are going to eat a cake and open presents. By saying this, it 
allows the students to project life into the image as well as demonstrating their grasp 
of extra vocabulary.  
The fourth and final part of the PET speaking exam is described as a general 
conversation which involves both candidates and has a time frame of three minutes. 
During this part, students are given the same topic as the pictures in the previous 
part, except they now must talk freely about themselves. If in part three they were 
presented with an image of people shopping, for instance, in this final part they may 
be asked to talk about their shopping habits. Taking into account the personal nature 
that these questions present, the teaching structure was the following: `What you 
think. What you like (or do not like). What you do´. This structure gives students a 
`skeleton´ around which they can talk about their opinions, their likes or dislikes and 
their habits on a range of different topics.  
The four structures presented above have the intent of facilitating the 
organization of the students answers which, in turn, frees them up to focus on the 
most important aspect of their discourse; the interpersonal. Due to some time and 
curricular restrictions, the time allocated for the presentational aspect of these 
techniques was of two 45 minute classes. This, of course, had a large impact on how 
the students perceived and interiorized this new information. Ideally, each technique 
would have been developed during one class, ultimately, 45 minutes for each 
technique. This would have allowed students to focus and interiorize each technique 
individually and not be bombarded with so much new information in such a short 
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amount of time. As this was not the case in this particular context, the first two 
techniques were presented in the first 45 minute class and the final two techniques 
were presented during the following 45 minute class. The students received the 
information well and were very enthusiastic with the opportunity to work in pairs and 
small groups. Given the short time-frame, the explanation of the techniques was dealt 
with in a straight forward manner in order to give more time for the students to 
practice the techniques and discuss any doubts. This did not seem to be an issue 
given that, before the presentation of each technique, a short video clip of an actual 
speaking exam was shown, focusing on the part at hand. This made quite a difference 
to the student’s reception of the techniques because they realized that they would be 
doing the same thing and so they took it more seriously. Even though these two 
classes were focused on presenting the techniques, they were referred to and put into 
action during the subsequent classes, therefore giving students time and opportunity 
to practice and eliminate any doubts. Despite (or in light of) all this, the experience at 
Gil Vicente was quite positive. 
2.  Curricular and Didactic Framework 
2.1 The Curriculum 
 
 One of the most important measures for my research was to gather 
information about the complex concept that is `curriculum´.  The word curriculum 
incorporates a number of different notions and has many different definitions. Marsh 
and Willis (2007, in Marsh 2009) consider three levels of curriculum. Ultimately; 
“planned curriculum” (p.3) is led to represent the proposed guidelines that 
determines what is `worthy´ (so to speak) of being taught; “enacted curriculum” (p.3) 
portrays the decisions that must be made by the teachers as to what is significant 
enough to be implemented. In this case, teachers must make judgement calls based 
on the situation at hand (taking into consideration particular groups of students, 
students’ level etc.) and; `experienced curriculum´ (p.4) which denominates the 
process of what actually goes on in the classroom.  
It is a well known fact that there are many definitions of curriculum, each 
with advantages and disadvantages. Three such examples can be seen in the table 
below as well as the overt disadvantages: 
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Table 1: Different views of curriculum (Marsh, 2009). 
Definition Disadvantage 
“Curriculum is such `permanent´ subjects as 
grammar, reading, logic, rhetoric, 
mathematics, and the greatest books of the 
Western world that best embody essential 
knowledge” (Marsh,p.5).  
One disadvantage suggested here is 
that the curriculum is restricted to 
only a few subjects and that the rest 
are irrelevant.  
“Curriculum is those subjects that are most 
useful for living in contemporary society” 
(Marsh, p.6). 
There is the insinuation that 
contemporary topics have more 
prominence over others. 
“Curriculum is the totality of learning 
experiences provided to students so that they 
can attain general skills and knowledge at a 
variety of learning sites” (Marsh, p.7). 
This definition seems to suggest a 
concentration on minimum standards 
focused towards economical reasons.  
   
These definitions are only a few in a large array of interpretations
11
, and do not reach 
any unanimous decisions. Given that the educational system is not immobile, it is 
only plausible that one definition cannot be settled upon. Despite this dissent, there 
are arguments that insist that a list of characteristics of curriculum must be agreed on. 
One such argument by Walker (2003, in Marsh, 2009, p.9), depicts three 
fundamental concepts: `content´ which include themes that are to be addressed by the 
curriculum; `purpose´ regarding the intent of the curriculum and; `organization´ 
representing the planning process. Other authors define characteristics of curriculum 
in a more specific way. Beane (2001, in Marsh, 2009) lists the following principles 
of curriculum:  
 Concern with the experience of learners; 
 Making decisions about both content and process; 
 Making decisions about a variety of issues and topics; 
 Involving many groups; 
 Decision-making at many levels. 
(p. 9) 
                                                          
11
 “According to Portelli (1987), more than 120 definitions of the term appear in the professional 
literature devoted to curriculum.” (cit. in Marsh, 2009). 
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In turn, the priority given to these principles and characteristics (among others) 
within the curricular framework allow us to categorize and give names to certain 
types of curriculum as Longstreet & Shane (1993, in Marsh 2009) do: 
 Society-oriented curriculum: focused on society; 
 Student-centred curriculum: the student is the central point; 
 Knowledge-centred curriculum: knowledge is the focal point; 
 Eclectic curriculum: a mixture. 
(p. 9-10) 
The curriculum is an educational reality that is in constant construction. José 
Augusto Pacheco (2003) states the following: 
O currículo é um projeto antropológico de crenças, valores, atitudes e 
saberes que configuram um sistema, uma estrutura que molda a 
aprendizagem. Pensar no currículo sem este quadro global de ação é 
esquecer que ele faz parte de um projeto cultural e que as suas funções são 
educativas e sociais. Construir o currículo exige autonomia a nível de um 
projeto que é parte integrante de uma cultura comum e de uma cultura que se 
pretende próxima da realidade dos alunos. 
(Pacheco, 2003, p. 56) 
These words, remind us that the curriculum is not just a set of fixed ideas that must 
be followed rigorously, but rather it is an idea that is part of a much wider cultural 
outlook and that has the students in mind.  
When referring to EFL, we have three go-to references for the curricular 
outline: Common European Framework of Reference for Languages (CEFR); Metas 
Curriculares de Inglês do Ensino Básico and Programa de Inglês do Ensino Básico. 
These documents are very important because they outline what a student of a certain 
level should be able to do. 
Ultimately, year nine students who have had EFL classes since year five, 
should be able to do the following on a global level: 
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É capaz de compreender as questões principais, quando é usada uma 
linguagem clara e estandardizada e os assuntos lhe são familiares (temas 
abordados no trabalho, na escola e nos momentos de lazer, etc.). É capaz de 
lidar com a maioria das situações encontradas na região onde se fala a 
língua-alvo. É capaz de produzir um discurso simples e coerente sobre 
assuntos que lhe são familiares ou de interesse pessoal. Pode descrever 
experiencias e eventos, sonhos, esperanças e ambições, bem como expor 
brevemente razões e justificações para uma opinião ou um projeto. 
(Metas curriculares de Inglês, p. 10)  
This shows that the student is at an independent user level, in other words, level B1. 
The levels presented in this document are in accordance with CEFR.  
Taking into account the focus of this report, which is that of Spoken 
Production and Interaction, it seems only fitting that we should compare what the 
three documents say on the matter in comparison with the Cambridge assessment 
team. 
Table 2: Objectives for year nine spoken interaction and production. (Metas 
Curriculares de Inglês, p. 28) 
Interação Oral / Spoken Interaction SI9 
6. Interagir com algum à-vontade sobre assuntos conhecidos, podendo pedir ajuda e 
reformular o discurso 
1. Trocar informações relevantes e dar opiniões sobre problemas práticos quando 
questionado diretamente e de forma clara. 
2. Combinar com o interlocutor, via telemóvel, atividades do dia a dia (idas ao 
cinema, encontros). 
3. Exprimir situações hipotéticas pouco prováveis. 
4. Recontar o discurso de outrem. 
7. Produzir diálogos, com algum à-vontade, sobre tópicos da atualidade 
1. Usar diferentes graus de formalidade. 
2. Trocar ideias, informações e opiniões sobre pessoas, experiencias e acontecimentos. 
Produção Oral / Spoken Production SP9 
8. (Re)produzir textos orais, previamente preparados, com pronúncia e entoação 
adequadas 
1. Dramatizar pequenos textos. 
2. Falar sobre um anuncia, um filme ou um livro. 
3. Fazer pequenas apresentações sobre temas do seu interesse. 
8. Produzir, de forma simples e linear, discursos de cunho pessoal 
1. Expressar opinião sobre os temas estudados. 
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Table 3: Objectives for level B1 spoken fluency and precision. (CEFR, p. 129) 
Spoken Fluency, 
Level B1 
 Can express him/herself with relative ease. Despite some 
problems with formulation resulting in pauses and `cul-de-
sacs´, he/she is able to keep going effectively without help. 
 Can keep going comprehensibly, even though pausing for 
grammatical and lexical planning and repair is very evident, 




 Can explain the main points in an idea or problem with 
reasonable precision. 
 Can convey simple, straightforward information of immediate 
relevance, getting across which point he/she feels is most 
important.  
 Can express the main point he/she wants to make 
comprehensibly. 
 
In turn, Cambridge English Language Assessment takes on CEFR´s objectives and 
levels of design as a standardized way of assessing students, such as it is in many 
countries around the world. The different exams Cambridge proposes are all lined up 
with CEFR as shown in figure 2 below: 
 




Given that language is very subjective, (what one person deems as good English may 
not be adequate for certain types of jobs or situations), it is important to have an 
                                                          
12
 For more information on international language standards as well as an extensive view of this 
diagram please refer to: http://www.cambridgeenglish.org/exams/cefr/ 
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objective way of looking at language skills, and this is what CEFR offers. 
Cambridge, in turn, offers a range of exams appropriate for different situations i.e. 
business, leisure, academic etc. in accordance with the internationally accepted 
CEFR levels. Despite the well-known relationship between Cambridge and CEFR, 
the PET exam was not well received for reasons of compatibility with the Portuguese 
model of evaluation. To read more about this please refer to section 2.3 of this report. 
2.2 Preliminary English Test Background 
 
 The objective of the PET is to “show that a student has mastered the basics of 
English and now has practical language skills for everyday use” (Cambridge English: 
Preliminary (PET) for schools, 2016). Upon its completion with a positive grade, the 
student will be equipped with the CEFR level B1.  
 As explained on the Cambridge English Language Assessment website, the 
PET exam consists of 3 parts: Reading and Writing (worth 50%); Listening (worth 
25%) and; Speaking (worth 25%). The reading paper consists of five parts made up 
of 35 questions. The writing paper consists of three parts with seven questions. The 
students have one hour and a half to complete this section of the PET exam. The 
listening paper consists of four parts with 25 questions with 36 minutes to complete 
it including 6 minutes of transfer time). The speaking part, which is my focus 
throughout this didactic unit, consists of four parts and is presented with two students 
at a time. Students have a total of 10-12 minutes to complete this paper. As there will 
be a focus on the speaking exam, an outline of the four parts has been attached in 
Appendix E. 
The final grades are calculated by the sum of all four papers and the final 
results are publicly accessible. A `Statement of Results´ would subsequently be sent 





Figure 3: Possible results for the Cambridge PET exam 
(Cambridgeenglish.org). 
2.3 Preliminary English Test in Portugal 
 
As of the school year 2015-2016, the Cambridge English Preliminary Test for 
Schools was  considered obligatory and held a weight of 30% on the students overall 
grade.  
O Despacho nº 15747-A/2014, determina, para o ano letivo 2014-2015, a 
aplicação, em todos os estabelecimentos do ensino público, particular e 
cooperativo em Portugal continental e nas regiões autónomas dos Açores e 
da Madeira, com caráter obrigatório, do teste Preliminary English Test 
(PET),de Cambridge English Language Assessment, da Universidade de 
Cambridge. 
   (Ministério da Educação e Ciência, 15747-A/2014) 
 Students and schools were encouraged to prepare as best as possible for this 
exam. Many sample papers are available online as well as many manuals prepared 
especially for this effect: Preparação para o PET Preliminary English test for 
schools Inglês from Porto Editora (2015) or Prepara-te para o PET by Texto 
Editores, Lda. (2015). Many recordings of the speaking paper are also easily 
available on YouTube.  
The obligatory factor of this exam caused outrage amongst many teachers and 
leaders. Anabela Sotaia, member of FENPROF goes as far as saying that this 
decision should be rethought; 
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O que entende é que, por um lado, este protocolo com a Cambridge, se 
configure completamente despropositado e, por outro, a existir, deverá ser 
absolutamente transparente. Entende também que o envolvimento das escolas 
e, eventualmente, de docentes, nos mesmos, não pode ser imposto, nem 
prejudicar a sua atividade profissional e o interesse e os direitos dos alunos. 
(Sotaia, 2015).  
In early January 2016, the Ministry of Education decided to suspend the PET 
exam due to the fact that it was deemed incompatible with the present curriculum. 
Na informação ontem (8/01/2016) enviada às escolas sobre avaliação 
externa das aprendizagens no ensino básico (…) é também referida a 
suspensão do teste de inglês PET (Preliminary English Test). Um teste que, 
recorde-se, o anterior ministro da Educação havia tornado obrigatório e com 
implicação na nota final dos alunos de 9.º ano. (FENPROF, 2016) 
This suspension came with the new Minister of Education (ME) who decided to 
discard the old evaluation system, which was an exam type system at the end of each 
school cycle (in other words, during the fourth, ninth and twelfth grades), with a 30% 
value of the final grade, with a substitute method designated “provas de aferição”. 
Taking into account this new method, it is only natural that the PET exam was put 
aside.  
Another reason the PET exam was so badly received had to do with the way it 
was introduced into the educational system, almost as if it was out of the blue. Sotaia 
(PC) states: 
(…) A forma de aplicação do PET nas escolas foi desastroso, interferindo 
com o normal funcionamento das escolas, com o trabalho dos professores e 
dos alunos. Fez com que muitos alunosficassem sem aulas pelo facto de os 
professores terem que fazer formação obrigatória, (…) este trabalho que 
demorou vários meses, ao qual os professores foram obrigados a aderir, 
fizeram muitas horas extraordinárias e esse serviço não lhes foi pago.  
(Sotaia, personal communication, April 5, 2016) 
33 
 
   Concluding, despite the obvious advantages and worldwide recognition of the 
Cambridge exams, Portugal’s evaluation method does not go hand-in-hand with the 
current ME´s system and was, therefore, put aside.   
2.4 Questionnaire results 
 
 Due to the fact that many changes were brought about with the new ME, 
namely the suspension of the exam as well as the strong voice of opposition to the 
PET exam in general, I decided it would be only fair to conduct my own research in 
the form of a questionnaire. The preparation for the classes began in September and 
October of 2015 and the subsequent application of the lesson plans ran from 
November till December 2015. In January 2016, the compulsory nature of the PET 
exam was suspended due to incompatibility issues as stated on page 31. This 
situation, while not ideal, did not affect the work done given that the techniques 
taught and used during the lessons could be applied not only in future classes but also 
outside of school. However, it did alter the fact that the results from the PET exam 
would not be a factor in my conclusion as was my initial plan. As a fallback plan I 
gave teachers a questionnaire in order to better understand teachers’ views. 
 Given certain observations from the questionnaire as well as other resources 
(such as newspaper articles, news reports and private communications), it seems fair 
to state that the PET exam seems to have become a very polemic subject among, not 
only English teachers and the government, but also the teachers unions. In order to 
receive some feedback I conducted an online survey (see Appendix D), among other 
things, destined to discover and understand the views of Portuguese EFL teachers 
regarding the PET exam and the recent decisions that have come to light. I contacted 
many associations for comments, namely, the Associação Portuguesa de Professores 
de Inglês (APPI), Cambridge English School and Instituto de Avaliação Educativa 
(IAVE) all to little or no avail with the exception of FENPROF, therefore I have 
relied on responses from independent teachers.  
 The questionnaire consisted of 10 questions, mainly multiple choice, with the 
option of expanding their views with extra text. The final question, which was 
optional and dependent on the previous answer, was a development type text which 
portrayed the respondents’ views on what type of exam might be considered viable 
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as an alternative to the PET exam. The majority of the respondents (31%) have 
taught English for more than 20 years.  
 The teachers who took time to respond to this questionnaire have a mixed 
history of involvement with the PET exam. The majority (56%) have been involved 
in aspects of the PET exam, ranging in the following aspects: Preparing students for 
the PET exam in class (67%); Assessors (33%), Preparing students for the PET exam 
in tutoring classes (22%); Team leader and team supervisor (22%) and Interlocutor 
(11%). This vast range of roles gives these people a valid voice given the fact that 
they have experience dealing with the PET exam. This only seems to accredit their 
voice given the vast experience involving this area.   
The question that most delved straight to the point of the issue asked “Do you 
agree that the PET exam for schools should be obligatory for year 9 students?”  69% 
of the respondents answered `no´. This high percentage goes hand in hand with 
FENPROF´s position and validates their decision to fight against giving the PET. In 
accordance with this idea, Sotaia states: 
Não considero legítimo nem oportuno integrar o teste PET no currículo e na 
avaliação nacional dos alunos portugueses por múltiplas razões (…) A 
componente oral tem um peso de 30% na nota final dos alunos, é 
absolutamente necessário, antes da introdução de exames deste tipo ou de 
outro, oferecer e propiciar as melhores condições possíveis de aprendizagem 
aos alunos, como por exemplo, a redução do n.º de alunos por turma, uma 
maior carga horária para as línguas estrangeiras, ou, ainda, o 
desdobramento das turmas para a realização de atividades de interação e 
produção orais.   
   (Sotaia, personal communication, April 5, 2016) 
 Question five asked the responders if they agreed with the government’s 
decision to suspend the PET exam, to which 50% responded favourably. The 
responses to this question were very similar which came as quite a surprise given the 
poor reception of the exam. The main reasons in favour for the suspension of the 
exam concerned the fact that there was not enough time to balance the curriculum 
with the preparation needed for the PET exam (50%); it was not considered effective 
35 
 
in calculating what a student knows (25%) and it did not add anything new to the 
student´s curriculum (25%). The major concern with PET is the incompatibility of 
the curricular content with what PET requires. The test does seem a daunting task 
and many teachers struggle to complete the program or their yearly plan even 
without PET being a factor. The teachers who were against the suspension of the 
exam, were so based on two major reasons: it is a document which can be used to the 
student´s advantage for future choices (71%) and it is a clear way of analyzing 
students´ overall knowledge of the English language (29%).What seems to be clear is 
the fact that the PET exam is recognized as having value, it just does not seem 
compatible with the Portuguese educational system. This goes hand in hand with the 
reasons for the suspension of the exam which has been spoken about previously.  
With the implementation of the new “modelo de aferição e avaliação”, the 
PET exam became unsuitable. Sotaia discusses the new educational system and this 
incompatibility by stating:    
Em vez de exames, eles [a nova equipa do Ministério da Educação] optam 
por provas de aferição de conhecimentos a meio dos ciclos de ensino, ou 
seja, provas diagnósticas para aferir os pontos fortes e fracos dos 
conhecimentos dos alunos, por forma as situações mais complicadas 
poderem ser corrigidas a tempo, antes da conclusão de um ciclo de estudos. 
Ora, o exame PET não se coaduna com esta ideia, este pensamento sobre o 
que deve ser a avaliação do trabalho e do conhecimento dos alunos. 
(Sotaia, personal communication, April 5, 2016) 
Sotaia also gives a voice to the majority of the teachers who responded `yes´ 
to the suspension of the exam due to time constraints and difficulty in balancing the 
curriculum with the preparation that the PET exam demands: 
Os programas de Língua Estrangeira, como o de Inglês, são muito extensos e 
com o pouco tempo letivo atribuído às Línguas Estrangeiras, 2, 3 horas no 
máximo por semana, não tem havido grande espaço/tempo para atividades 
de interação e produção orais, como deveria ser natural na aprendizagem de 
uma língua. 
         (Sotaia, personal communication, April 5, 2016). 
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This situation seems to be the norm given that I was also faced with both these 
constraints (time and curricular).    
 When asked if the teachers thought their students were satisfied with the 
decision to suspend the exam, 50% of the respondents replied yes. The other 50% 
answered that it was not applicable to their situation which can be taken to mean that 
at the time that they answered the questionnaire they were not teaching and therefore 
did not have contact with students in order to know their opinion or, they were 
teaching at the time but they did not have contact with students from the 9
th
 grade 
(and were therefore not involved with the PET exam procedures). The answer to this 
question was quite predictable when taking into consideration the age group of the 
students and the typical reactions of teenagers when presented with an extra work 
load. 
When asked whether they considered it important to have some kind of 
national exam for language students: 81% responded `yes´ and 19% responded `no´. 
This overwhelming response in favour of a national exam implies that the 
dissatisfaction lies with the PET exam itself and not with the idea of extra work or an 
exam. Teachers who responded favourably to this question were then asked to 
describe the kind of test or exam situation that they believe would go hand-in-hand 
with the Portuguese national curriculum
13
. Among the answers, two reached the 
same conclusion: ultimately preparing students for the work force and today’s 
reality. This seems to be a concern among all teachers especially given the 
Portuguese reality and the number of emigrants we have leaving the country every 
year in search of a better lifestyle and more opportunities. Not only that, but the ones 
who stay may have a desire/opportunity to work in tourism and preparing them for 
that reality can only be a positive thing, especially considering the lingua franca 
status of the English language. Another teacher proposes a national exam similar to 
the Portuguese and Math exams and yet another proposes an exam “for which they 
have studied in advance since they began learning English. Thus, when they reach 
the 9
th
 grade, they will be prepared to have good results, and teachers will have more 
time to test them” (anonymous questionnaire response, 2016). Once again, time is a 
factor in this response. 
                                                          
13
 For an extensive view of the responses see Appendix D. 
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This questionnaire gave insight into the teacher’s opinions and points of view 
about the topic at hand. It is safe to conclude that the general opinion is in sync with 
the teachers unions as well as the changes that have come about with the new ME 
and the decision to suspend the exam. It seems that, for the time being, this was the 
best decision for all involved. In question ten, the extended text responses can be 
looked upon as possible future implementation ideas that can be expanded on 
although there should be a platform to allow teachers and people who are in the field 
to be heard. This idea will be expanded during the chapter regarding final 
considerations. In order to be able to implement these changes to the classroom and 
the general mode of conduct, it is important to understand the context that we are 
presented with. 
2.5 School and class context 
 
 The school Gil Vicente is located in the centre of Lisbon city. This school is 
very well located with public transportation as well as local businesses that surround 
the area. The area in and of itself is quite run down with many old, abandoned 
buildings. The predominant cultural and socioeconomic status of this neighbourhood 
is of a low status and this is depicted not only in the surroundings but with the 
students also, for example, materials which are often not brought to class.  
 The school is in excellent condition due to remodelling 6 years ago. The 
school has 3 floors and numerous outdoor areas for students to have recess or play 
games. The school has a great focus on helping the underprivileged which is 
reflected in their professional courses programmes as well as night classes. Given the 
theatrical background of the school´s benefactor, Gil Vicente, it is only fitting that 
there is a focus on the arts and theatre with an auditorium and stage which is used 
frequently. Each classroom is equipped with a computer, overhead projector and 
internet connection. These facilitate the use of technology in the classroom. 
2.6 First meeting with the cooperating teacher 
 
On Monday the 21
st
 of September 2015, at 10 am, I met up with the 
cooperating teacher at Gil Vicente in order to discuss our plan for my interventions 
with the 9
th
 grade English class. Due to the fact that I already had a good relationship 
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with this teacher as well as a good knowledge of the school facilities, this meeting 
was used to set the calendar as well as discuss the possible theme of the didactic unit. 
At this meeting, I expressed my idea of working on the speaking part of the PET 
exam to the cooperating teacher I was assigned to. Upon agreeing on this, we looked 
at the school calendar as well as the teacher´s yearly plan in order to see where these 
classes would fit best. In order to do this we also consulted the manual adopted by 
the school (Your Turn 9 by Oxford University Press (2015). The reason behind this 
was because the theme chosen had to be adapted in a way that could incorporate the 
techniques that I believe could be helpful in order to help students with their dialogue 
and, ultimately, in the PET exam. This 9
th
 grade group had English classes twice a 
week: Mondays from 8.10am till 10am for two blocks of 50 minutes and Fridays 
from 10.20am till 11am for one 50 minute lessons with a total of 150 minutes per 
week. The following table is a summary of the dates agreed on in this meeting. 
Table 4: Overview of IPP3 project plan 





22 & 23 Preparation for PET exam: 
Learning new techniques. 






24 Introduction to Unit 3: Go for 
it! 
Talking about Volunteering. 






25 & 26 Using techniques to talk about 
volunteering. 
Completing an application 
form. 
Applying for volunteer work. 






27 Grammar: Present Perfect. 
Game: Deception. 
18 students (4 
absent) 





31 & 32 Personality adjectives. 
Writing an acrostic poem. 
Describing personalities. 
Question preparation for guest 
speaker. 
18 students (3 
absent and 1 
student transferred 








33 Listening to a guest speaker. 
Writing a text about the guest 
speaker. 






34 Mock PET exam (speaking). 
Auto-evaluation. 





The chapter agreed to was chapter 3 “Go for it!” from the manual Your Turn 
9 by Oxford University Press (2015). The main theme of this chapter is volunteering 
and charity work with a focus on experiences and personality adjectives. Taking into 
account my idea of preparing students for the PET exam by developing their oral 
skills, this theme seemed pertinent given the fact that I could balance the main theme 
with some of the activities proposed during the PET exam as well as complete the 
requirements of the school curriculum. 
3. Didactic unit 
3.1 Exploration of the techniques used 
 
The didactic unit was planned during September and October in order to 
begin teaching in November. The meeting with the cooperating teacher was vital in 
order to choose a theme/chapter from the workbook as well as establish dates that did 
not interrupt her schedule and yearly plan. It was quite difficult to create a didactic 
unit solely based on the PET exam while taking into consideration the curricular 
aspects that had to be taught before the end of the school year. With this, I had to 
keep in mind the theme (volunteering) and try to fit the PET exam around that theme. 
As the complete PET exam is lengthy; I decided to focus only on the speaking part. 
This decision was based on the contact I had previously had with the majority of the 
students during the 2014-15 school year in Iniciação à Prática Profissional 2 (IPP2). 
During that time they presented difficulty and reluctance when asked to speak or read 
in English which, I feel, had to be dealt with for reasons previously explained. 
In order to make the classes more appropriate for the PET exam, the activities 
followed the chosen theme (volunteering) and students were asked to develop their 
answers using the techniques taught during the first couple of lessons
14
. The tables 
were also turned on the students during a guest speaker’s visit to talk about 
volunteering. The students were told to ask questions to the visitor much like the 
PET speaking exam style. This gave them a sense of role-reversal and allowed them 
to listen to the guest speakers responses and use them as an example. Activities such 
as these were planned throughout the didactic unit in order to keep the techniques 
                                                          
14
 Please refer to section 3.2.1 as well as Appendix G. 
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fresh in their minds and give the students as much practice time and usage as 
possible. To help with this, students recorded themselves on their mobile phones 
which they could later refer to. These activities were used as a way of getting the 
students into an exam-set frame of mind, without having to worry about the actual 
exam. 
The exam world is extensive in any subject including foreign languages. 
Lazaraton, in Celce-Murcia (2001), focuses on the teaching of oral skills in the EFL 
context. Lazaraton reminds us that “Nunan (1993) found the biggest challenges in the 
EFL classroom to be lack of motivation, getting students to speak (…) and the use of 
the first language” (p.110). These situations were all found to be issues during my 
observations in the 2014-15 school year, yet again in the 2015-16 school year and, 
therefore, one of the most worrisome areas that needed urgent attention. Lazaraton 
also points out that the custom of “large classes” presents a negative issue for oral 
expression. Class size has been an issue in Portugal for quite some time, with classes 
getting larger. For foreign language classes, this does not give adequate time or space 
to allow each student to develop to their full capacity in the foreign language, nor 
does it give the teacher enough opportunities to provide adequate feedback. 
Motivation was, most definitely, one of the biggest issues to deal with 
especially taking into account the students’ lack of the basic notions of the Second 
Language (L2), creating a snow-ball effect. Given the fact that the use of the English 
language inside the classroom was not negotiable, it was important to create a secure 
environment for the students to feel safe enough to voice their views and opinions. 
The steps followed in order to assure this was a protected environment which 
promoted English use were based on Zoltán Dörnyei´s Motivational Teaching 
Practice Diagram which can be consulted in figure 4. Dörnyei (2001) begins by 
establishing the basic conditions for motivation. This is largely created by the teacher 
by modeling correct behaviours as well as creating an encouraging ambiance. In the 
specific context at Gil Vicente, this was achieved through encouragement, praise and 
an immediate disapproval of bullying or mockery when other students were 
courageous enough to have a go in their L2 in front of their peers. In order to 
produce motivation during the opening stages, it was important to `increase the 
learners´ expectancy of success” ( Dörnyei, 2001, p.29). This was attempted through 
the techniques taught during the first lesson based on Casamassima & Insua (2015), 
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which was explicitly explained that this was meant to facilitate the process. The 
materials presented to the students were also made relevant through the use of 
acrostic poems and descriptive games based on people in the classroom (see 
Appendix P). In order to protect and maintain the motivation achieved up until this 
point, it was important to encourage teamwork which was achieved through many of 
the tasks which were pair or group work 90% of the time and which stimulated a 
sense of empathy between the students, often encouraging each other along during 
the tasks. In regards to self-evaluation, it was very important to `provide motivational 
feedback´. This was achieved in many ways, but particularly, at the end of the unit, I 
handed out A3 sheets of paper with comments as well as areas for improvement to 
each student. In this way, the student could be praised in a personal manner which 
could then be kept as a reminder of a) positive observations and; b) possible goals for 
more learning. Also, during one of the large-group activities, (see Appendix N), a 
reward was offered to the `winning team´ (as well as a lesser treat to the other team) 
as a way of motivating their performance as well as their cohesiveness during the 
activity.  
  
Figure 4: Motivational teaching practice diagram (Dörnyei, 2009, p. 29) 
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Lazaraton (2001) refers to large scale oral examinations as a common practice 
in EFL assessment. Cambridge exams are highly sought after and are highly looked 
upon as a door to more opportunities. Many companies and universities regard these 
exams rather highly. Teachers should prepare their students in the best possible way 
not only for exam situations but also for everyday communication with the English 
speaking world. In order to for this to happen, teachers should focus on speaking, 
listening and pronunciation.  
While it is difficult to predict with certainty what the future holds for 
language teaching in general, and oral skills pedagogy in particular, it is 
reasonable to assume that the focus on the socio-linguistic and socio-cultural 
dimensions of oral communication will continue. 
 (Lazaraton,2001, p.112). 
 Given the lingua franca status of the English language, it is reasonable to believe 
this statement. 
One of the major concerns of English Language Teaching is the type of 
English taught; with this I mean the English used inside and outside of the classroom. 
It is important to present English in its natural form as well as allow students to 
engage in real communication. The whole point of an English course or class is so 
that the students can communicate outside of the classroom for reasons such as work, 
further study or play (Davies & Pearse, 2000). 
Davies & Pearse (2000), present three features of natural communication: 
1. We communicate because we want to or need to, not just to practice the 
language; 
2. Our attention is focused on what we are communicating, not on how we are 
communicating; 
3. The language is usually very varied in grammar and vocabulary, and a single 
structure or a few structures are not normally repeated over and over again. 
(Davies & Pearse, p.72) 
These features, when applied, allow students to involve themselves in real 
discussions, about natural, everyday themes, as well as express their opinions 
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without having to worry about the most grammatically correct way of doing so. 
While doing this, we are also activating motivation and fluency. Many times students 
are afraid to talk in class due to embarrassment or taking too long to find the correct 
words. By adopting the features of natural communication, students will quickly 
learn that pausing to find a word, or correcting oneself are all a part of natural 
communication practices and are not cause for discomfort or stress. It is very 
important to create a secure environment for students to feel at home in and at ease to 
express themselves freely.  
Creating a natural-like environment is not an easy thing to do but, apart from 
creating a secure environment, Davies & Pearse (2000) suggest a few other things 
that can help promote natural communication namely; 
1. Establish English as the main classroom language – without that, 
the development of oral skills will be very restricted; 
2. Try to use interesting topics and stimulating activities, which take 
the learners´ minds off the language, at least a little; 
3. Support and encourage learners in their efforts to communicate their 
ideas instead of trying to control what they say and interrupting 
them to correct their language mistakes. 
(Davies & Pearse, p.74) 
These three ideas were included as much as possible in the didactic unit presented. 
From the beginning of the 2014-15 school year, the students were encouraged to take 
on an English persona by adapting their names to the English equivalent with the 
idea of making it easier to adopt the English language as the norm inside the 
classroom. The idea stemmed from the following quote: “In order to learn an L2, say 
French, students need to develop a French identity: they need to learn to think French 
and – though only partially and temporarily – also become a bit French” (Dörnyei, 
2001, p.14). While reflecting about this idea, I found myself thinking what an 
interesting outlook this is and that I would like to incorporate this somehow in the 
practical classes as a motivational strategy. What better way to create an “English 
identity” than by tweaking our name just a little in order to adopt the L2 
pronunciation, and in some cases, using the available equivalent. My name for 
example, would change in the English language from Raquel to Rachel.  
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This in no way means that the students are losing their own identity; rather 
their experiences should be encouraged to diversify the language discussions. In my 
opinion, this might make it easier to adopt the English language. Raquel might feel 
timid speaking in English, but Rachel might feel confident enough to take a risk.  
Some other ideas from Davies & Pearse that can help make use of natural 
communication include “events and changes in the classroom” (p.74), which was 
attempted through the guest speaker; “potentially interesting listening and reading 
texts” (p.74), once again achieved through the guest speaker; “potentially useful or 
amusing role-plays and simulations” (p.74) through the acrostic poem (see Appendix 
P) as well as the final PET speaking exam simulation (see Appendix T). In other 
words, the more imagination and real-life situations brought into the classroom, the 
more motivated and receptive the students will be which will, in turn, open up 
natural communication. 
With this, it can be deduced that the oral aspect of the English language is a 
very important part of the EFL (or any) classroom. The PET speaking exam tries to 
bring `outside´ communication into the classroom by presenting real life situations 
through questions and answers. 
3.2 Personal reflexion of each class 
 
3.2.1 Lesson number one (see Appendix G) 
 
This lesson dealt with a number of different things, as this was the first 
programmed contact
15
 between trainee teacher and students, it was important to get 
off on the right foot and explain the plan for the following classes. This class had an 
added importance due to the fact that what was addressed in the class would be 
essential in following classes. The main objectives for this class were to equip the 
students with easy to remember techniques which would help them sustain longer 
discourse as well as to familiarize students with the PET exam structure. These 
techniques (based on Casamassima & Insua, 2015) consist of 4, easy to remember 
steps, directed at each of the PET speaking exam parts (see Appendix H): 
                                                          
15
 During the previous school year, in IPP2, there had been prior contact with the majority of the 
students; as well as in the current year as an observing participant.  
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 Interview: technique used “Say what; Say why; Say other things to 
try” 
 Collaborative task: technique used “claim, support, question” 
 Extended turn: technique used “Introduction; What is where; Who 
is doing what and; What I think” 
 Discussion: technique used “What you think; What you like; What 
you do”   
 These main objectives went rather well given the short time frame available which 
will be discussed in the following paragraphs.     
This lesson (see Appendix G) was very important in the grand scheme of the 
didactic unit because it equipped the students with important techniques that would 
help them along the way and be important for the final PET exam itself. Due to time 
restrictions in the overall plan of the didactic unit, this class was not planned from 
the beginning as I would have desired. The original idea was to have more time to 
present each of the techniques. The reality was quite different. Two back-to-back 45 
minute classes was the time allocated for this presentation. As a result, this class felt 
rushed. In order to save some time, short clips of a pet exam (speaking part) video 
were shown before each stage so that the students could have a clear view of what 
would be asked of them. The time saved with this was put to better use during the 
production phase of each stage which felt like a great option. This was also a good 
strategy because the students paid attention and many were actually surprised and 
quiet when I explained that they were going to have to do this. The use of the video 
also came in handy when I elicited from the students the structures they heard from 
the people in the video. Many times this led to the path I needed in order to introduce 
each structure they would be working with. 
After reflecting upon previously observed classes, it came to my attention that 
it would be in the students (and mine) best interest to change the class seating 
arrangement. Due to the fact that the didactic unit would involve a lot of partner 
work as well as many speaking activities, it felt important to give the students a fair 
go and for this to take place, I decided to place students who were shy or lacking a 
strong English basis together with students who were more talkative or who had a 
stronger knowledge of the English language. This change had the objective of 
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making students more comfortable while speaking and was accepted well by the 
students. This change was also maintained throughout the rest of the didactic unit. 
One of my main fears was that some students may take advantage of other students 
but this is something that can happen even if I didn’t change the seating arrangement. 
At one point in the class I noticed a student was writing on his colleague’s sheet and 
when I asked why he responded that the other student didn’t know how to write 
English. I quickly put a stop to this by explaining that I needed to see everyone’s 
capabilities in order to help them. 
Due to the fact that I had previously worked with the majority of this group in 
2014/15 and that I had observed a number of their classes the present school year 
(2015/16), I knew that this group had a number of issues relating to the English 
language, one of those being the fact that they use a lot of the Portuguese language in 
the classroom.  In my attempt to get away from this norm, I tried to ease students into 
the reality of speaking English. As this lesson was the first, it resulted in students 
answering in their native tongue.  My approach to this was to keep speaking in 
English despite their calls of “we don´t understand” or “can you translate” (which 
was often said in Portuguese also) with the expectation that it would catch on and 
they would understand that they should use English during the lessons. Some 
students were very quick to catch on and would attempt to use English words. Many 
times this resulted in  the students using half of each language in a sentence but at 
least it was a step in the right direction and is something that will be challenged 
during every lesson. 
Due to the shortage of time (as previously mentioned), I decided to display 
posters with each technique for each stage. This led to two problems. The first was 
the fact that some students had difficulty reading them from afar. This was perceived 
immediately and my solution was to let the students go up to the board and look at 
the structures as needed. After two students got up, I immediately realised this would 
not be very productive. During the presentation of stage 2, I resorted to carrying 
around the posters and showing them to students who asked to see them. For the 
following classes, the solution was to make a booklet for each student with all four of 
the techniques, this way each student could refer to them whenever they needed 
them. The second problem had to do with the fact that I had too many examples for 
each technique, thus not giving space for students to come up with their own 
47 
 
examples. I opted to put many examples due to the time restrictions imposed but I 
believe I could have found room for student input. 
While directly observing the class during the practice phases of each stage, I 
detected some students writing single word responses. I quickly addressed the whole 
class and told them they had to try their hardest to write complete sentences. Many 
students showed difficulty understanding the next steps in the techniques and I would 
combat this by giving them an example of my own. Students would subsequently 
nod to show understanding or mumble the words “OK” In future classes I would like 
to get students past this stage and get them to show understanding in a more 
complete way by saying they understood in complete sentences or giving their own 
example while using the information I gave them. After this initial setback, the 
majority of the students wrote complete sentences and added a lot of extra 
information. In my opinion, this shows that when students are asked to talk about 
subjects that interest them they will share personal information because they want to 
talk about their likes/dislikes. I asked a student to read his short text out loud and, 
because it followed the steps of the technique, I divided it into each structure so that 
the students had a clear example of what to do: 
Table 5:  Transcribed and Taped Interaction 1 
Teacher O.K., so who wants to read their sentence? You can choose one 
sentence to read. (Students put hands up). Ricardo? Let’s listen to 
Ricardo. 
Student I like physical education because it´s good for our body. Right now 
we are practicing basketball. 
Teacher Did everyone hear that? Yes? Everyone heard it? Can you repeat it 
again just a bit louder? 
Student Favourite subject: I like physical education... 
Teacher O.K., wait. Did you see the structure: “I like”, then he gave what he 
likes, he wrote the name, just like on the board. Continue 
Student Because it´s good for our body. 
Teacher  “Because” and then the reason why, o.k.? Continue. 
Student Right now we are practicing basketball. 
Teacher “Right now” and then extra information about physical education. 
Very good. 
         (Track 1 on CD) 
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I feel this example was very important because it not only gave positive feedback to 
the student in question but it also shows other students not only the structure but that 
their colleague was able to do it so they are able to also.  
 During the production parts of each stage, the students were faced with the 
opportunity to record their voices. Even though students were aware of this fact 
beforehand, when faced with the actual task of recording their conversations, they 
were a bit shy and voiced some reluctance. The majority of the students used the 
phones for the intended purpose. One student was seen playing a game on the phone 
but ceased to do so once asked to stop. I think this is always a reality when asking 
teenage students to do this sort of activity although the majority of the class took this 
task seriously. Another issue that arose was the noise level of the class and some 
students were so interested in the task that they voiced concerns that their voices 
would not be able to be heard. This was not the case, albeit some background noise 
can be heard in the recordings, the focus was on the main student’s conversation. I 
think this would be easier to control with smaller groups.  
The teacher’s role while students were recording was to walk around the classroom 
and jot down notes on students fluency and other issues such as the use of the 
technique learnt, pronunciation etc. Given the number of students in the class, this 
was a major concern throughout all of the classes in order to reach each student and 
grasp an overall understanding of each students speaking ability. These teacher notes 
were also intended to be typed up at a later date (in January) and handed back to the 
students in order for them to have an understanding of what was heard/seen by the 
teacher that they could better in the future. These notes take into account positive and 
negative points but are all intended as a positive feedback which students can work 
on.  
 The students, while recording, were worried about practicing what they were 
going to say first. Other students wrote down what they wanted to say and then read 
it out loud while recording. This defeated the purpose of my objective (grasping their 
sense of fluency and speaking skills) and, despite my best efforts, many students 
continued with these attempts. I feel this is a defence mechanism because they don’t 
want to say anything wrong and they feel like they need to have a back-up of what to 
say. It was quite a struggle to get students to let go of this and just speak naturally.  
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 There were times during this class that I felt there was too much teacher-
speaking time and not enough student-speaking time. Once again, I think this was 
due to the fact that I had a lot to show the students in order for them to use the 
techniques in subsequent classes and, taking into consideration the time limit; I tried 
to get doubts out of the way by explaining or giving examples. In retrospect (and in 
future classes) I need to give the students time to think and find the answer 
themselves. Another problem I encountered was the ability to multi-task when two or 
three students ask for my help at the same time. I managed this by validating their 
call for help by telling one to wait while helping the other student in order and then 
going back to the student.  
 Once again due to time constraints and partly due to the students enthusiasm 
of speaking, I made an on the spot decision to skip the practice part of stage 2 and 
move on to the production part. Overall, this was a good choice because the students 
couldn’t resort back to the worksheet to read what they wrote for the production. The 
overall recordings for this stage were much more natural (although some students 
took it upon themselves to write a script anyway). 
Table 6:  Transcribed and Taped Interaction 2 
Student A You have got relevant experience? 
Student B Yes, uh, right now I will start help my cousins in their new coffee but like, 
two or three years I help my cousin in her restaurant... small restaurant. 
Student A Oh, she´s good! 
Student B Very good. What are your voluntary preference?  
Student A I prefer helping... 
Student B Ah! Desculpe! Have you got any relevant experience? 
Student A No problem! I don´t have experience I just participate apenas one or two 
times in bank alimentar. And, what is your voluntary preference? 
Student B I prefer to help my family because I´m very shy but if, if, if I can help the 
animals, I with a lot of pleasure because I love the animals, I will do. And 
you? 
Student A Oh! I prefer helping the humans and the animals. Do you have the abilities 
to work with other people? 
Student B Ah…depends, if I help with my family, I laugh a lot but if is with another 
people that I don´t know, um, I don´t do a lot of things because I´m very 
shy. And you? Do you have the ability to work with others?  
Student A Maybe, because depending for the people and the assunto.  
          (Track 2 on CD) 
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 Overall, the students were all discussing the topics at hand and using the 
techniques quite well (despite an obvious lack of vocabulary and structures in the L2) 
considering it was their first time encountering these techniques. It was also very 
positive to see how, amongst the pairs and even with other pairs, the students helped 
each other. Albeit some student’s idea of help consisted in translating English to 
Portuguese, it was still good to see a strong sense of union within the class which is 
very important to contribute to the overall class atmosphere.  
 During stage 3, the students had to describe a picture in depth. I had 
programmed to do turn this exercise into a game with two examples from the 
students where they had to read their description out loud and then the other students 
had to choose the correct picture. From the momentum of the group and the number 
of students who volunteered to read their descriptions out loud, I decided to let two 
more students have a turn. Despite my previous worries about time constraints, I feel 
that it is just as important to know when to continue with an activity that can boost 
student moral as it is to cut an activity from the original plan and this decision was 
proof of that. Despite numerous verb tense and word order issues, I decided against 
correction as this was an oral exercise with a focus on message conveyance as this 
would be counterproductive and defeat the objective. These issues were, instead, 
written down for further application in class. Again, see appendix G for the complete 
lesson plan. With this lesson I intended to introduce the methods which will lead to 
the objectives of the lesson which follows.  
3.2.2 Lesson number two (see Appendix J) 
 
The main objective of this plan was to activate the structures learnt in the first 
lesson so that students could use them in their everyday life. This was also the 
students’ first introduction to the theme (volunteering) that would shadow the 
following lessons of the unit. Overall the lesson went to plan, albeit with a few 
deviations in order to eliminate doubts that arose.   
This class started with a short reminder that I would hand out the previous 
lesson´s worksheets towards the end of the class because I did not want the students 
to become too distracted. This plan ended up backfiring because I did not have the 
time I thought I would have to discuss the general issues found. Since all of the 
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worksheet had some kind of comment and was highlighted to indicate spelling or 
verb errors, I gave them to the class president and asked him to distribute it to his 
colleagues during the next class. During subsequent classes, I concluded that it is 
very important to take 5 minutes to address the worksheets or general issues that may 
have been noticed during the previous class, which I did.  
 Taking into consideration that the posters I had made with the techniques the 
students were to use during the didactic unit did not work as intended, I printed out a 
booklet for each student which included all of the techniques. This worked wonders 
during the lesson and I was able to observe each student consulting the guides and 
working silently many times. This booklet was made for the students to use not only 
in the classroom but also to study the techniques at home. Students were also asked 
to bring this booklet along to each class because it was a focal part of the unit and 
subsequent lessons. 
 For the first activity, instead of just delving into the questions, I decided to 
adapt the activity in order to incorporate the techniques used in lesson 1. The 
students were asked to look at the images projected and in their manuals and decide 
which of the techniques they would use to describe the pictures. The students came 
to the conclusion that the most pertinent would be the “introduction/ what is 
where/who is doing what/what I think” technique
16
. This activity was done orally 
with volunteers. A problem arose when a student was describing a picture and said 
“They is...”. I let the student finish so as not to interrupt the thought process and 
fluency and then asked “When you say “they” do you say they is or they are?” The 
student realized the mistake, laughed and corrected the mistake. Another issue that 
arose was that a student became flustered with lack of vocabulary and used the 
mother tongue to ask “how do you say take a picture?” Instead of answering, I 
looked to the class and asked if anybody could help, to which a student responded 
correctly. This gave an opportunity to develop peer-correction among the students.  
In order to use the pictures as a stepping stone to launch the theme of the 
didactic unit, I chose a picture that had to do with the topic we would be discussing. 
The students guessed the topic straight away (volunteering) and this helped launch a 
verbal brainstorm about what volunteering meant. Answers such as “helping the 
                                                          
16
 Please refer to section 1.5 of this report for a detailed description of each technique used.  
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world; helping the environment; helping nature” arose which were very pertinent. 
Before doing the actual activity, I asked students if they had any difficulty with any 
of the words. Students had difficulty with the word `charity´ and ´speech´. Instead of 
giving the translation, I gave examples in order to get the students thinking: Charity: 
´Volunteer´ is where you help people and you go to a `charity´ to do that for example 
Cruz Vermelha. And Speech: is when you go to the front of the class to give a 
presentation. These examples allowed students to understand the meanings of the 
words in question.  
 Many of the activities were done in pairs and then corrected orally with the 
class as a whole. One thing that I found was that there are always the same students 
who volunteer (usually the more talkative or confident ones). I was torn between 
accepting these volunteers or overlooking them and calling on other students. I tried 
to have a mixture of this in order to bring the quieter students into the class but some 
students (especially the ones with special needs) would stare blankly or simply state 
they didn’t know). With this it was a bit difficult to know up to what limit I can push 
students to be in the limelight.   
 While doing an oral activity, volunteers were asked to ask a question to 
somebody in the class. These questions could be from the worksheet or made up. 
Students answered in the following way: Yes I do/ No I don´t. This was corrected 
and the following scheme was written on the board: Have you ever = Yes I have / No 
I haven’t. 
Students then proceeded to complete the worksheet but while correcting the 
worksheets after the class it was apparent that the students still struggled with this 
and many students responded to `have you ever´ questions with the wrong form. This 
was dealt with during the first moments of the next class while dealing with some 
corrections.  
 The last activity for this lesson asked students to record their conversations.  
Special care was taken to advise students to talk to their partners as if they were in a 
coffee shop or in the street, like a real conversation. I also stressed the fact that the 
students should not be worried about long pauses or mistakes and just keep recording 
because this is something that happens naturally in day-to-day conversations. The 
overall result of this was more fluent conversations although there were still a few 
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groups who were spotted jotting things down. This strategy had an underlying reason 
which was to get students used to talking `normally´ without having to worry about 
having a dialogue prepared. Given the PET exam structure, this was a must. 
3.2.3 Lesson number three (see Appendix L) 
 
This lesson introduced a few different concepts to the students such as brain-
storming. With this strategy, students were involved and worked together which 
helped with creating a united front as well as with motivation. Following the 
previous lesson this one began with the teacher writing some corrections on the 
board while the students came into the classroom. These corrections were based on 
the previous lessons observations as well as the corrected worksheets. Two main 
errors stood out. The first one had to do with the `say what/say why/say other things 
to try´ technique (Casamassima & Insua, 2015). I wrote an example on the board 
taken from a student´s worksheet (I like playing the piano because it´s relaxing). I 
asked the students to complete this sentence with the `say other things to try´ part of 
the technique. A student suggested: “I also like trying to play soccer”. I alluded to the 
fact that this happened with many students responses. I enforced the idea that what is 
said in the last part of the technique should be related to the topic mentioned in the 
first part. Once explained, I asked students again how they would complete the 
sentence. The responses were: “I also like playing guitar/ I belong to a band,” etc. 
The second correction had to do with a structure that had already been dealt with 
during the previous class. Two structures were written on the board: `have you 
ever´... and `do you like´... I asked a student a question using have you ever and the 
student responded with “yes I do” which was the recurring case in many of the 
student´s worksheets despite the previous explanation. While explaining that if the 
question starts with `have´, the answer should also use the word `have´, and if the 
question starts with `do´, then the answer should also have this word in order to make 
sense. The final scheme on the board was this: 
Table 7:  Whiteboard correction. 
Have you ever... 
                  Yes I have / No I haven’t  
Do  you like... 
              Yes I do / No I don´t  
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This correction was very positive and from the students´ responses and input they 
seemed to understand. It was very important to exemplify on the board and elicit 
from the students so that they could see where they went wrong.  
 The activities presented were straightforward and were received with minimal 
difficulty. Students were asked to explain what they thought each text would talk 
about based only on the title of the texts. With their understanding of the texts, 
students were asked to match a certain personality to the texts. This was done 
individually and as I walked around the room, the students were quite concentrated 
and working with minimal noise although I was called upon a few times to help with 
word definitions, the majority of the students seemed to infer the meaning of the 
words by the context. This exercise was then discussed in large group (teacher and 
students). This exercise was quite important because during the PET exam the 
students may need to call upon the personality traits during the various stages, for 
example, while describing their family or themselves in stage one or describing a 
picture in part three. 
The following activity required 3 volunteers to read a short text each about 3 
people. This activity permitted me to work on the pronunciation of some words after 
the student had concluded the text. Students were then asked to repeat the words 
correctly.  
Table 8:  Phonetic transcription of student pronunciation. 
Student Teacher correction 
Charitable (tʃɛrətebəl)  (tʃɛrətəbəl) 
Traveled (trævlɛd) (trævəld) 
 
Once the texts were read and discussed, students were asked to work in pairs (and 
one group of 3 due to absences) in order to complete the activity. The students were 
asked if they understood what the task asked of them and the response was positive 
although limited to a translation. This showed that the students understood the 
instructions but did not have the necessary resources to reformulate the instructions 
using the English language. For this activity the students were asked to use the 
“claim, support, question” technique. I decided against recording this interaction so 
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as to alleviate the students from the added pressure.  From previous occasions when 
students had to record, the general idea was to write a supporting text which 
eliminated fluency. Although throughout the classes there has been a growing 
acceptance of recording speech without a script, this activity withheld this. I used this 
opportunity to choose two other students to fill out the Cambridge worksheet with a 
focus on fluency and pronunciation elements (see appendix V). Once this activity 
was completed as a group, a group of students were asked to re-enact the 
conversation they had. The students presented some difficulty with vocabulary and 
also sentence structure. A positive that came from this was the fact that it was done 
with minimal reading and the number of pauses represents the students trying to find 
the correct words which, in my opinion, is representative of learning.  
Table 9:  Transcribed and Taped Interaction 3. 
Student A I think that Joseph would be better (bɪtər) for International 
volunteering because he is friendly and helpful (ɛlpfəl) and... 
what is your opinion about 
Student B I agree but I believe that Pablo would be better for exchange 
programme because he´s a good student and... um, and he... 
and he want to travelled to another country. (Long pause) 
Teacher O.k. Anything else? 
Student B What´s your opinion about (this)... 
Student A I agree, I agree. 
         (Track 3 on CD) 
 One of the activities called for a brainstorm. Students were unfamiliar with 
this concept. My strategy to overcome this was to get students to reach the definition 
on their own. To do this I divided the word in two and asked what the word `brain´ 
meant which they responded with the Portuguese equivalent and the same with the 
word `storm´. With this information, students were able to put two and two together 
and came up with responses such as “tempestade no cérebro” (storm in the brain); 
thinking a lot; many things; and many ideas. A student was asked to come to the 
board and write down the words called out by the remaining students. This 
brainstorm would be used as a reference in following activities so it was very 
important to get input from the students. 
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The student who was writing the words on the board was alerted to some spelling 
issues (I pointed to the letter that has wrong or the place where a letter may have 
been missing) which the student automatically corrected. This was a great learning 
situation not only for this student but for the whole group because, as they were also 
writing the words down in their notebooks, they were attentive to the corrections 
also.  
 At a point during a listening comprehension task, the students followed the 
written text at the same time. When asked to mention words that they had trouble 
with a student pronounced the word “quiet”. When I gave an example to show what 
that word meant the student understood but quickly realized that in the context it 
didn’t make sense. When I asked the student to read the whole sentence it was clear 
that the word he was having trouble with was the word `quite´ and not `quiet´. While 
clearing up this misunderstanding and working on the pronunciation of these words, I 
realized that this issue with pronunciation is very important because of the degree of 
misunderstandings it can cause in a conversation. During this same activity, the word 
`cheerful´ was brought up and the one student asked if cheerful had anything to do 
with cheerleader which was an unexpected but good example of word association.  
 When presented with the a question about whether they would like to be a 
volunteer there was a range of answers which had a larger range of development and 
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use of the English answers considering the students normal range of answers that the 
students usually gave when we began this didactic unit. 
Table 11:  Transcribed and Taped Interaction 4. 
Teacher [Context: Would you do volunteer work?]  
Rubén, you said it depends. It depends on what? 
Student Depende o que eu vou fazer. 
Teacher It depends…In English 
Student Oh ´Stora, It depends what I gonna do. 
Teacher It depends on what you are going to do, O.K. And what would make 
you say yes to volunteer work? 
Student Sport. 
         (Track 4 on CD) 
Students need a big push to speak in English but the usual response was to speak one 
or two words in English and then resort to the use of Portuguese for the rest of the 
answer. In this example, even though I had to draw attention to the fact that he 
should use English, the rest of the responses continued in the English language.  
 When students were faced with completing an actual volunteer form (see 
appendix M) they were quite enthusiastic and there was a healthy noise level as 
students worked together asking each other for help. As I walked around the room I 
noticed the students would be asking their partners how to say certain words. 
Sometimes I would be called to help the students with the spelling of a certain word 
which I would use as an opportunity to give them hints until they got to the actual 
word, for example; “starts with H, ends with Y, 5 letters”. After some thinking time 
the students would come up with the correct word, although sometimes there was 
need for extra information such as “sounds like `nappy´”. 
3.2.4 Lesson number four (See Appendix N) 
 
This lesson steered away from the methodology adopted during the majority 
of the lessons. It was heavily focused on grammar, in this case the present perfect, 
and it followed many activities exactly as they were presented in the manual. The last 
activity of this lesson was an attempt to wrap up the grammatical theme, which was 
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necessary due to the curricular constraint, and include a more natural speaking 
element into the lesson.  
 To begin the lesson the students were faced with a timeline that represented 
the usage of the present perfect. The students were then asked to decide when we 
would use the present perfect. They were also asked to give examples of the present 
perfect in use. With these examples, the students were asked to identify the structures 
used to form the present perfect for example: `I have lived in Lisbon since I was 
born.´ = Have/has + past participle of a verb. As this was a revision of this structure, 
this explanation part went by quite quickly.  
Once this was accomplished, the students were reminded of the adverbs of 
frequency and they were asked to give some examples and complete an activity 
which asked for the placement of the correct adverb of frequency to the correct rule. 
The students were given a couple of minutes to do this individually due to the fact 
that this was revision of previous years. Students had little difficulty with this and 
once checked we moved on to the final activity.  
As previously mentioned, this activity had the objective of introducing a more 
dynamic element to this class while incorporating the present perfect structure. Due 
to the difficulty of controlling 21 year 9 students in an activity that involved group 
work and order, students were alerted to the fact that this was a game that would be 
played in two teams but that they would have to pay attention in order to be 
successful. They were also alerted to the fact that the winning team would win a 
prize. I decided to mention this from the beginning due to the fact that this was a 45 
minute lesson and time was of the essence. This got their interest up as well as 
captured their attention. Once explained, the students set about writing their 
sentences (see description of the game in the previous lesson plan). For some of the 
verbs the students had to look up the past participle they needed in their manuals. 
Another difficulty the students had was with the vocabulary they wanted to use.  
The students were very dedicated to writing their sentences correctly in order to win 
the game. Because of this, we were left with less than 10 minutes to actually play the 
game. In order to make this go smoothly, each group was asked to nominate a school 
captain who was in charge of controlling their group. The noise level was quite high 
as students became competitive. During this activity, it was good to see the students 
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explaining to each other the correct structure the sentences should have as well as 
helping with vocabulary. The whole idea of team work really came out during this 
activity. The game was at a tie when the bell rang and we played one more round to 
untie the game which caused the game to continue in a tie. The result was that 
everyone got a prize (which was a mini chocolate bar)
17
. The reasoning behind this 
decision was due to the overall environment of the class. The students, up to this 
point, had been working very hard and with a lot of interest. For many students, 
speaking English (or trying their hardest) was something they were quite 





 provided an end-goal to the activity as well as providing 
cohesiveness within each group. Within each group, they discussed what they would 
say before-hand in order to make sure they would get in the lead. This “game-like” 
mentality continued during the next lesson which was also joined by the supervising 
teacher from the faculty for observational reasons.  
3.2.5 Lesson number five (see Appendix P) 
 
The following lesson provided many moments of an intra-personal nature. I 
believe the students were still quite motivated from the previous lesson and this 
resonated in this, and following lessons. With the activities presented in the 
following reflection, students were eager to read what they had written or to express 
their views and I believe this is due to the personal nature of the activities. This 
lesson had a focus on the use of personality adjectives that could be necessary during 
the PET exam when students were asked to describe themselves or other people. To 
begin the lesson we began with a brainstorm which is a concept they were already 
familiar with from a previous lesson. A student came to the board and wrote down 
suggestions by the other students. Once again, in the event of spelling errors, I 
alluded to the position of the error and the student had to think about what was 
wrong and correct the words themselves. In the event that they did not know what 
was wrong, the class was asked to help their colleague by telling them. This was in 
                                                          
17
 The winning group received a mini-chocolate bar but, in light of team spirit as well as motivational 
reasons, the other team received a sweet.  
18
 See chapter X of this report as well as figure 4. 
19
 Please note, in this case it was a mini chocolate bar, but it could have been anything else, for 
example, a diploma/certificate, a gold star or even a certain privilege and I believe it would have had 
the same effect. 
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order to insist on the idea of group work and mutual aid. The students were asked to 
copy the brainstorm in their notebooks and the final brainstorm looked like this: 













The students were asked to look at the words written and think about which words 
could be applied to volunteers which is our overall theme. The conclusion was that 
every word was related to volunteers except `horrible´ and `beautiful´. With this 
word base, students were now equipped to complete an activity in their workbook 
which involved matching personal adjectives with the description of some people. 
The first one was done out loud as a group. I took this example and broke it into two 
parts to show students that in each sentence there was an example to explain the use 
of the personality adjective, e.g. `John is very sociable, he has a lot of friends´. 
`Sociable´ = personality adjective; `he has a lot of friends´ = example. The students 
worked in pairs and then this activity was read by several students using their choice 
of personality adjective and then double checked with the oral correction using the 
Porto Editora pen drive. Some students struggled with the pronunciation of some 
words and these words were written on the board and the students were asked to 
repeat them out loud. Given these words as tools, students were now better equipped 














 The students were very excited with the idea of writing an acrostic poem. 
When asked if they knew what it was two students helped each other to give the 
others a definition. 
Table 13:  Transcribed and Taped Interaction 5. 
Teacher On the summary, what was the last line of the summary? 
Student A Write an acrostic poem. 
Teacher Acrostic poem. What´s that? 
Student B É onde se escreve uma palavra assim [makes hand movement], e 
depois… 
Teacher In English… 
Student B Um… 
Student A Wrote, uh, write words in... Como é que se diz [ makes a gesture 
up and down]? 
Student B Vertical position, né? 
Teacher Write words in a vertical position. O.K, what is vertical? 
Student B Uh... this [makes hand movement]. 
Teacher  O.K., yeah... 
Student B And... cada letra... 
Teacher Each... 
Student A Cada letra é uma palavra. 
Student B Each letter is the beginning of the word, of a word yeah. 
Teacher Very good. O.K, so I´ve written mine using my name... [students 
show recognition] 
         (Track 5 on CD) 
When I presented an example I had made previously using my own name, the 
students started chatting amongst themselves in recognition of what was to be done, 
many saying that they had done one before. One student asked for an example of a 
personality adjective beginning with a certain letter and I remembered that I had 
previously made a document with three or four examples of personality adjectives 
for each letter of the alphabet. This was projected on the overhead projector. In 
retrospect, I should have projected them first and explained any unknown words 
beforehand. When I did project this it raised quite a few issues from a number of 
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students who wanted to know what some of the words meant. I gave examples to 
explain the words that arose and students continued the task enthusiastically. When 
presented with the idea of reading their acrostic poem out loud nobody volunteered. I 
began by reading mine first in the hope that this would encourage the students. This 
was the case because when it was time to ask for volunteers we had more than I had 
accounted for while planning the lesson. Students were asked to come to the front in 
order to make it all about them and make it a more dynamic lesson. A student 
example is presented in appendix Q.1. This was very well accepted by the students. 
Once again, due to the fact that the students were enthused by this prospect I allowed 
for more students to have a turn in order to take advantage of their disposition and 
willingness to use the English language. Another reason for this was to boost morale 
and self esteem because they were saying positive things about themselves and 
students were agreeing with each other.  
During this activity, the opportunity arose to work on pronunciation. A 
student had written down a word that, while reading it out loud, seemed like `sleek´.  
When we looked up the definition, the student said that that was not the word he had 
written down. He had written down the word `slick´, which was quite different. This 
was a good opportunity to show the students how important pronunciation is because 
it changes the meaning of the words. At the end of this activity, I reinforced the idea 
that we all have good things about ourselves which I think is important to mention to 
students especially at their age. I also used this as a platform to connect this activity 
to the overall theme of volunteering.  
 During the second half of the class the students were presented with an 
activity that allowed them to write a short text about another student in the class. 
This activity, alongside others, would be very useful during the PET exam given that 
the students could look back on this experience and use it to their advantage. During 
the PET exam, descriptions of people (of the students themselves or other people in 
images etc.) may be called upon and I feel this was a good exercise to channel that 
energy.  This activity was introduced with an element of fun which the students 
accepted with enthusiasm. The students took a name out of a bag at random and then 
had to write a text about this persons personality without mentioning names. Once 
this was done, volunteers were asked to read their text out loud and the other students 
would have to try and guess who the text was about. Students were very excited 
63 
 
about this prospect and got to task quite quickly. The noise level was very productive 
and students were on task. Many questions were asked about how to write a few 
words which I solved either by asking another colleague to help their partner or by 
giving them hints (sounds like... etc.). This was quite a very good morale-boosting 
activity and brought the students together.  
Table 14:  Transcribed and Taped Interaction 6. 
Student A He´s very peaceful and he´s always quiet. When he´s happy he sings 
although he´s not keen on it. When he wants to he is joyful.  
Student B She is very friendly with people who she cares about. She is 
independent; she likes to do things on her own.  
Student C She is shy because she is very quiet. She is friendly because help her 
friends. She is calm because not speak.  
Student D She is joyful because makes everybody laugh in the classroom and 
learning in the same time. She´s also an adorable person because she 
helps always who is sad and turn on a button in our minds to put we 
normal again. 
         (Track 6 on CD) 
 The students were alerted to the fact that a guest speaker would be giving a 
speech during the following class. When asked what they thought the guest was 
going to speak about, they guessed volunteering which was correct, given that our 
ongoing theme throughout the unit was just that.  With this information the students 
had to work in pairs and make assumptions about the guest speaker. They had to use 
the “claim, support, question” technique by Casamassima & Insua (2015). In relation 
to the PET exam, this activity allowed students to think on the spot as well as have a 
natural discussion with a partner about a topic which they were unaware of. I believe 
this is good practice for the students as they are giving their own opinion as well as 
adjusting their responses based on what their partner says. As this was an activity 
done in pairs, with individual recordings, there was the need to discuss as a large 
group in order to reach a conclusion. The following taped interaction shows an 
opportunity for student correction as well as reinforcement and the interaction 




Table 15:  Transcribed and Taped Interaction 7. 
Teacher Who came up with a conclusion? Inês and Arsénio, what did you 
decide? Boy or girl? 
Student A Girl  
Teacher Why? 
Student A Because she has the feeling and I have the feeling too. 
Teacher You both have a feeling that it is a female? 
Student B Yeah. 
Teacher O.K., are your feelings usually correct? 
Student B Yes. 
Teacher Yes, O.K., we´ll see on Friday. O.K., number two. 
Student A I said I don´t know. 
Teacher You don´t know what kind of volunteer work she does? From this 
sentence [points at worksheet] what do we know? She works 
where? 
Student A At the faculty. 
Teacher At the faculty, O.K. And what does she do? [students talking] 
What was that? 
Student C Teaching 
Student B Probably she raises money for [inaudible]... 
Teacher She raises money for what? 
Students A&B For the classes. 
Teacher For the classes! O.K. that seems like a good idea... 
Student D I think she volunteer in... she make volunteering in the alimentary 
bank. 
Teacher O.K., the food bank, right, O.K. and you had it right the first time 
“she volunteers at the food bank” Maybe, O.K.  
 (Track 7 on CD) 
       To conclude the lesson, the students were asked to come up with some questions 
about things they wanted to know (related to the concept of volunteer work and 
personality adjectives). These questions were to be used as a starting point but others 
could be asked on the day depending on the guest speaker’s information. The 
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following was the class´s interaction while forming the questions as I wrote them on 
the board.  
Table 16:  Transcribed and Taped Interaction 8. 
Teacher Tom is here right, so we have questions for him. O.K. So we 
also have to prepare questions for the volunteer that’s coming 
on Friday. So what do we want to ask this person? 
Student A What kind of ... 
Student B Yah, what kind of volunteer work she do. 
Teacher O.k. so let’s write this down in our caderno diário [Teacher 
also writes it on the whiteboard]. What was the sentence? 
What kind of volunteer work... 
Student A You do. 
Teacher  You do? 
Student A Não, you does, he does. Não, do you... 
Teacher Do you... 
Student C Does. 
Teacher Does... ? Not does... 
Student A Do you do. 
Teacher Good. And is this... what is this? (points to the end of the 
sentence written on the board). 
Student D Ah, excla... exclamation point. 
Teacher o.k... Exclamation mark (draws “!”) like this? 
Students in chorus No.  
Student D Interrogation point. 
Teacher  O.k. good. What else can we ask? 
         (Track 8 on CD) 
This activity resulted in a good exchange and the students helped each other mutually 
by finding the right words or by correcting the sentence structure. Three questions 
were done together as a group in order for the students to get the hang of it but then 
the students were asked to write a question individually. This activity was a very 
good lead in to the questions they wanted to ask the cooperating teacher from the 
faculty who had been observing the class. This was great extra practice for the 
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students and they were very interested in asking. It was interesting to see that they 
were so interested in the topic at hand that many of the questions they asked the 
assisting professor was about volunteer work.  
3.2.6 Lesson number six (see Appendix R) 
 
This lesson was unique due to a guest-speaker talking about her experience in 
volunteering. As with any introduction of a new element to the group, the students 
were quite quiet during the first couple of minutes in order to sense the room. As, 
during the last lesson, a level of suspense had been created (who was the guest 
speaker, what was he/she going to talk about), the students quickly forgot the new 
addition and began talking at once about their previous guesses. As students walked 
into the classroom they could see the guest speaker sitting at the front of the class. 
Many students recalled the previous lesson´s worksheet about the assumptions and, 
before the lesson officially began, then took it upon themselves to tell me that they 
had said the guest speaker would be female and that they were right. This interaction 
was very positive because it showed not only that they paid attention in class but also 
that they were interested in the guest speaker. Once the whole class was settled I took 
the initial interaction that happened with a couple of students and used this as a 
stepping stone to check other student responses. When asked if they could answer 
one of their assumptions from the previous class they immediately said yes (the 
person was a female) and many were very happy to share that they had guessed 
correctly.  
 Once the guest speaker spoke about her role as a volunteer, the students asked 
some questions that had been prepared during the previous lesson. Some questions 
arose from the spur of the moment, based on the guest speakers´ job role as a 
librarian, for example: “would you like to do something more interesting”. This 
interaction was very positive and allowed students to get some insight on the type of 
volunteering jobs they can do. This also opened up a short exchange about 
volunteering jobs they could do around their school and neighbourhood.  
The students had to complete a table with bullet points about what was said 
during the presentation. This was completed in pairs and was quite simple as the 
information was still fresh in the student´s minds. The following activity involved 
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transforming their bullet points into a short text comparing their initial assumptions. 
This presented more issues related to sentence formation and spelling. The following 
example is an oral explanation of one of the students’ responses which is 
documented in its original form in Appendix S. 1. 
Table 17:  Example of student written work  
In last class I was right, she´s a girl. I said that she was worked with people but I was 
wrong, she was do volunteering in the library. I write that the guest speaker would be 
kind but I think she needs to be patient sometimes but she don’t speak about it.  
  
Towards the end of the class I spoke about the final class which would 
include a Mock PET speaking exam in order to familiarize themselves with the 
structure as well as applying the techniques which were used throughout the didactic 
unit.  Students were quite shocked with the idea especially considering that they 
would have to do it in front of the class. They were asked to view PET exam videos 
on YouTube one more time in order to know what would be asked of them and so 
they could come better prepared for the following class. 
3.2.7 Lesson number seven (see Appendix T) 
 
This lesson was presented as a normal PET exam. My role was of interlocutor, two 
students took the place of examinees and the rest of the students would be assessors. 
The assessors would be filling out a worksheet on each student taking into 
consideration time spoken; pronunciation; vocabulary etc. The examinees were 
chosen based on the principle of people who they could be paired with during the 
real exam. Since this is by alphabetical order, there is a very large chance that the 
two students being examined have never spoken before. Taking this into 
consideration, it is more than fair to believe that there are three possible outcomes for 
the groups, first, two students with a high spoken level of English, secondly, one 
student who is good at English and another who is not so good and, thirdly, two 
students who have a weak knowledge of English. This was the reasoning behind the 
pairs that were chosen for the mock test. 
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 The students were understandably nervous and their responses were quite 
short especially the last group. There was a lot of use of Portuguese, silence and 
laughter. The assessors, on the other hand, took their job quite seriously and 
evaluated the students very truthfully although some students commented that they 
were nervous.  
3.3 Overall reflection 
 
 This experience was very important and rewarding for me not only as a 
professional but also as a person. I feel that I established a great relationship with the 
students especially considering this was my second year with the majority of them. I 
believe that it is important to show the students that I am interested in helping them 
achieve their personal best and I honestly feel this was achieved.  
I am very proud of myself for maintaining my stance on using English from 
beginning to end and I feel that it paid off in the end.  The strategies I used were 
mainly by using different wording to get my point across, repetition, translating what 
they said in Portuguese into English and then asking if that is what they meant, 
focusing on pronunciation etc. I feel that the students tried their hardest to achieve a 
better level of spoken English. Overall, this group’s basis of the English language, on 
all aspects, is actually quite low but I really feel the majority of the students gave it 
their best shot.  
The implementation of the techniques I wanted to apply was quite a struggle 
due to time-restrictions. One of the difficulties I came face-to-face with was trying to 
balance what the main teacher had written out in her yearly plan which included the 
completion of the chapters in the manual adopted by the school with what I wanted 
to try out based on my main objective which was to give students tools that they 
could use not only during the speaking part of the PET exam but also in their 
everyday life while using the English language.  
One of the things that really bothered me during this experience was the fact 
that the students came in to the class rather late (5-10 minutes after the bell rang). In 
a class of 50º minutes, this is quite a lot of time. I struggled a bit with deciding when 
I should start the class. Should I wait for more students to arrive even though the bell 
had rung a while back? Should I start the class a couple of minutes after the bell rings 
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independently of how many students are present? These questions only seemed to 
bring on more questions: If I begin the class straight away, should I do a recap of 
what we are doing to each latecomer? For the students who come tardy and disrupt 
the class, should I reprimand them or should I usher them in quickly in order to not 
lose more time? I tried a few of these strategies and what I found best for this group 
and for me was to wait until a substantial number of students were present and then 
each latecomer I would quickly tell them to copy the summary on the board and then 
get a colleague to catch them up on what we were doing or, if we were already doing 
group work, I would explain the activity to the student quietly while the others were 
on task. I found this was the fastest way to not lose time and focus from what we 
were doing. 
Generally, the first student to come in would be asked to write the summary 
on the board as I dictated. This was a good opportunity to work on spelling issues. I 
tried to do this with different students each time in order to allow each student to 
have a go and also to understand each student´s difficulties.  
Overall, I believe that the focus on pronunciation was a good strategy to work 
with this specific group of students. This was done by listening to the conversations 
or answer and writing the mispronounced words on the board without interrupting. 
Once the student had finished, I would point to the word and ask them to repeat the 
word. During random points in the lesson I would resort to this word and ask what it 
said in order to keep it fresh in student´s minds.  
The socio-economic status of the students was detected in the classroom by 
the lack of resources. Many students didn’t have the school manual and students 
were occasionally asked to share. This was not a huge issue given the fact that there 
was more teacher generated worksheets than from the manual. Either way, I took it 
upon myself to bring 5 or 6 photocopies of the pages from the manual so that 
students had the opportunity to write their answers on their own worksheets.   
I think that the PET exam should be incorporated throughout the school year 
in order to give students time to practice and get over their nervousness. The overall 
topic of the PET exam is still very much a debatable subject that divides students, 
teachers and government officials alike. My intentions with this didactic unit were to 
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equip students with easy to remember structures that would help them during the four 
stages of the speaking part of the PET exam.  
4. Final considerations 
 
 Learning English has become very important not only for educational 
purposes but also for leisure and professional reasons. The fact that English is 
considered a lingua franca is quite clear. Specifically, in Portugal, the English 
language is so ingrained in the everyday lives of the people that there is an even 
larger push to learn the language. The Portuguese community have contact with the 
English language everyday while doing mundane things such as watching television 
(the majority of television shows and films are in the original language with 
Portuguese subtitles, contrary to countries like Spain and France where the majority 
of the films and television series are dubbed); signs and posters indicating exits, 
trains, restrooms etc. Another reason for EFL being so important in the Portuguese 
reality has to do with the close geographical proximity to the United Kingdom, as 
well as the current economic status which has led to a large number of Portuguese 
people to re-locate to English-speaking countries.  
The project recounted on these pages went through many twists and turns 
before settling on the finished product, which was only to be expected. The rough 
journey allowed for a great learning experience as well as allowing me to grow (as a 
person as well as professionally) and learn how to create new plans for my back-up 
plans. The teaching universe is unpredictable, and there has to be a capacity for 
thinking on your feet as well as being able to read the room in order to adapt the 
activities so that there is a better learning experience all around.  
The experience of teaching at Gil Vicente allowed practice and theory to 
come together and, the reality that I found is that they do not always gel as nicely as 
first thought. This can be seen through the experiences described throughout this 
report. The mere fact that we were working towards introduction and implementation 
of strategies which could aid in the PET exam, only to be told that this was no longer 
viable, shows that you must prepare for outcomes and decisions out of your control. 
The sudden change with the ME, which led to a change in the evaluation system and 
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subsequently a decision to eradicate the former ME´s decision to implement the PET 
for schools led to me having to have a backup plan, which included the 
implementation of the questionnaire in order to get some type of insight into the 
situation. 
The questionnaire results (see Appendix D) gave great insight to the views of 
teachers and professionals in the workforce as well as validating the general 
consensus about certain decisions regarding the PET exam. With this questionnaire, 
it became apparent that there should be a platform to give educators a voice rather 
than having to resort to picketing. After a long fight, and with the change of ME and 
their general outlook, came the decision that the majority of teachers and syndicates 
had been fighting for (as can be seen from the questionnaire results as well as 
Sotaia´s personal communication). The PET for schools exam does not lose prestige 
in any way, only it was not compatible with the direction the new ME wanted to take 
by implementing the new method of evaluation.  
With this experience, the role of the teacher changed in my eyes especially 
with the new techniques and methods adopted which, I quickly learnt, had to be 
adapted to suit the students needs and not as a strict rule-book to be followed 
scrupulously. My intention with the incorporation of the different speaking 
techniques was to take weight off the students´ shoulders in order to give them space 
to focus on content without worrying about the organization. 
The original plan when starting this project was to compare students’ results 
from the real PET exam by comparing them to another class who were not privy to 
the techniques used in my classroom. Due to the changes mentioned about the 
reverse in direction by the new ME and the ensuing elimination of the PET exam, 
this was not able to happen. Despite not being able to follow plan A, I believe the 
recordings throughout the lessons show a steady rise in, not only the use of the 
structures taught, but (and most importantly) the use of English as the dominant 
language in the EFL classroom. Success was also noted through the motivational rise 
in the classroom as a whole. Students were seen encouraging the more apprehensive 
students and one student (who was diagnosed with special needs on the emotional 
spectrum), was able to express herself to the teacher on a number of occasions as 
well as to her peer-partner. Despite the difficulties, it was a far leap from the 
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beginning of the project where there was a flat-out rejection of participation on 
behalf of this student.  
All in all, this project had a very positive effect on all those involved and this 
can be seen not only through the direct observation but also by student responses on 
the auto-evaluation form. One of the questions asked (see appendix X) was in 
regards to the students’ oral skills, specifically, what they could do now (orally) that 
they could not do before. Many of the answers speak for themselves, below are a few 
examples: 
Table 18: student responses from auto evaluation questionnaire. 
Consigo falar mais fluentemente e sem ter tanta vergonha. 
Falo melhor e sem paragens, antes parava algumas vezes. 
Gostei do facto de só se falar em inglês. Melhorei na pronúncia. 
(Consigo) desenvolver um discurso e usar novas técnicas. 
Consigo falar melhor alguns temas que antes não tinha tanto à vontade 
Consegui agora perceber, a responder e a interpretar melhor as coisas. 
 
Another question from the auto evaluation questionnaire was specifically related to 
the PET exam. Students were given three options: `yes´, `no´, or `more or less´ to 
answer whether or not they felt better prepared to take the PET exam with the classes 
that I taught, thus producing the following results: 
 
Figure 5: Graph of student responses.  
Com estas aulas, sinto-me mais 







This graph shows a clear answer in favour of `yes´. This leads me to believe that the 
classes had a positive outcome not only with student motivation but also with test 
preparation. 
  Regarding future endeavours, I believe that even without the implementation 
of the PET exam in schools, the students may use what they learnt and apply it 
outside of an exam situation. The fact that they were pushed to use the English 
language was a testament to their ability which, I believe, only makes them stronger 
and more confident. In regard to teachers, I believe that this whole situation of 
uncertainty with the PET exam should serve as an example. Teachers should be 
given a voice and work hand in hand with the ME because, ultimately, they are the 
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Parent Authorization for Recording Students. 
 
AGRUPAMENTO DE ESCOLAS GIL VICENTE 
      Departamento Curricular de Línguas 
INGLÊS - Ensino Básico e Secundário 
 
Informação aos Encarregados de Educação 
O meu nome é Raquel Martins, sou professora em prática e estou a fazer o Mestrado em Ensino do 
Inglês e Espanhol no Instituto de Educação da Universidade de Lisboa. No âmbito da tese de 
mestrado, irei desenvolver um projeto com os alunos da turma 9º5 na disciplina de Inglês tendo já 
sido autorizada pelo respetivo Conselho Executivo. 
 
Tendo em conta que se trata de um trabalho de investigação, são necessárias a colheita de dados do 
estudo. Um dos instrumentos que pretendo utilizar será à gravação de áudio em algumas aulas de 
Inglês. Para o efeito, solicito a sua autorização para áudio-gravar o seu educando. Os dados 
recolhidos serão usados exclusivamente para efeitos educacionais (nomeadamente, a apresentação 




                                                                      Atenciosamente, 
                                   A professora em prática de 
Inglês, 
                                                                                                                             Célia Raquel Pestana Martins 
                                                                     EGV, 07/10/2015 
…………………………………………………………………………………………………………………………………………
……………………………. 
Autorizo / Não autorizo (riscar o que não interessa) a áudio-gravação do(a) meu (minha) 
educando(a)_____________________________________ (Nome/turma) para efeitos de 
investigação de tese de Mestrado. 
 


















  Appendix B 













































App. B cont. 
 
Graph on following page regarding this question. 
89 
 













App. B cont. 










App. B cont. 
 
Graph on following page regarding this question. 
94 
 


















































App. B cont. 
 
Graph on following page regarding this question. 
103 
 





App. B cont. 
 
Graph on following page regarding this question. 
105 
 





App. B cont. 
 
 
Graph on following page regarding this question. 
107 
 







































































App. D cont. 
 









































Lesson Plan One 
Lesson Rationale 
In this lesson students are going to familiarize themselves with the concept of the 
PET speaking exam. Given the theme of the master’s report, the teacher feels it is 
important to give the students tools which they can use not only for the exam 
situation and further classes, but also in their daily interactions.  
Due to a short time span, the class will be divided in 4 parts, (one for each of the 
parts of the speaking paper.  This class will equip the students with some tools that 
may be useful throughout this unit. Although this 90 min class is allocated for this, 
the tools taught today will be used during the whole unit.  
The class will follow the Presentation Practice Production model because of the time 
factor. The first 45 minutes will be allocated to the first two parts of the test, namely 
the interview and the collaborative task and the following 45 minutes will be 
allocated to the last two parts (Extended turn and discussion).  
At the beginning of the class, the students will have to swap seats. There will be a 
seating chart placed at the front of the class and the students will have to sit in their 
designated seats as soon as they enter the classroom so as not to waste valuable 
lesson time. The reason for this seating arrangement is because the activities 
proposed in this lesson plan are very conversational and the teacher believes it best to 
place a talkative student with a reserved one so that they can balance each other out.  
Even though this lesson focuses on the speaking part, all of the stages will have an 
oral and written part in order for the teacher to be able to document their difficulties 
and be able to supplement them during future occasions.   
All of the techniques used in the class will be written on coloured sheets of paper and 
after each of the presentation periods, they will be blue-tacked onto the whiteboard 
for easy reference by the students. In the eventuality that the students come up with 
more structures during the class, the teacher will add these onto an extra sheet of 
paper (at home) and will be put on the board during future classes. This shows 
students that they contributed to their own learning.  
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Background Information 
This lesson plan is prepared for a B1 class of 22 students: 15 are female and 7 are 
male. Three students have special need issues which include emotional and 
disruptive behavior and one student has been diagnosed with ADHD but is not 
receiving any form of treatment. The duration of this class is 90 minutes.  
The class is made up of 16 students who were in 8th grade together in the 2014/15 
school year and 6 students who were held back in the 9th grade. The students come 
from a low socio-economic background and this is reflected in class through the 
materials that they bring (some students do not bring the manual, etc). From class 
observations, some students seem to have difficulty understanding and using the 
English language which makes it difficult to place them all at a B1 level.   
From previous class observations, the students like to go to the board and they like to 
do activities as a whole (whole group + teacher). They like to listen to music and 
answer questions about their likes/dislikes. Students frequently exclaim that they do 
not understand what is being said and need a translation and resort to the Portuguese 
language unless they are asked to read a text or an activity. 
Overall Aims 
The general intent of this lesson from a teacher’s perspective is to: 
 Equip the students with easy to remember techniques which help them hold a 
longer discourse; 
 Familiarize students with the PET exam structure; 
 
Materials (see Appendix I) 
 Teacher generated worksheets 1, 2, 3 & 4  
 Video example of PET for schools: 
https://www.youtube.com/watch?v=QwlBZc9MrJA 
 Pictures for each group;  
 Mobile phones (for voice recording) 
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 Teacher generated posters with useful sentence structures for the 4 stages; 
 Computer and image to be displayed in stage 3 (www.brainpop.esl);  
 Overhead projector;  
Stage 1 – Interview 
Specific aim: In this stage the students will be able to prolong an initial meeting by 
adding extra information about personal information through a mock test interview 
with natural, fluent responses.  
Procedure: To begin the class, the teacher will show a video of an actual PET exam. 
Only the first part will be shown (0.18min to 2.09 min) to give the idea of what the 
students will have to do. The teacher will then tell the students that the classes from 
now until December will equip them with techniques that will help them to do well 
on the test and allow them to develop their oral skills.  
PRESENTATION: The teacher will elicit from the students what kind of questions 
they usually ask another person who they want to get to know. This will be written 
on the board and in the student´s notebooks. The teacher will then ask for kinds of 
information they give when talking about themselves. This will also be written on the 
board and in the notebooks. The teacher will now write three things on the board 
(Say what; Say why; Say other things to try) and explain them to the students. This 
will be a technique that may help the students to organize their ideas as well as help 
them give longer answers.   
PRACTICE: Given a worksheet and working individually, the students must write 
down their personal answers using the technique learned beforehand (Say what; Say 
why; Say other things to try). 
PRODUCTION: The students will now work in pairs and simulate a first time 
meeting with each other always taking careful attention to respond giving as much 
information as possible. The students are encouraged to use the worksheet from the 
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NB: The teacher will be listening in to the groups in order to detect any difficulties. 
Notes will be taken and, ideally, they would be worked upon immediately after the 
activity. Given the short time frame, the teacher will point out these difficulties in 
future classes by replaying the recording and saying “remember what you said in the 
first class *play recording* a better way to say this would be X or Y” 
Estimated time: Total 20 minutes.  
Possible problems/solutions: If the teacher sees that the students are having trouble 
or are not on the right path, the teacher will try to direct them by giving examples.  
Assessment: The students must be able to use their notes from worksheet #1 to 
answer questions and create a dialogue with other people. The focus will be on 
fluency and the capability of turn taking in a conversation. Students will be asked to 
record this interaction (sound only) and send it to the teacher for further analysis 
(usage of Portuguese, pauses, vocabulary etc.) 
Material references: Worksheet #1; poster with useful sentence structures. 
Stage 2 – Collaborative Task 
Specific aim: In this stage the students will be able to portray their views in order to 
come to a consensus about a certain situation. This involves appropriate turn-taking 
and supporting their views through a mock test conversation with natural, fluent 
responses. 
Procedure: The teacher will show a snippet of the PET exam video showing the 
collaborative task at the 2.09 min to 2.39min AND 3.00min to 3.27min mark to give 
the idea of what the students will have to do in this part of the speaking test. 
 PRESENTATION: The teacher will present the students with the “claim, support, 
question” technique. This technique will help students organize their ideas and use 
structures that allow turn-taking in a conversation. In order to exemplify, the teacher 
will present a situation to the students (e.g. you want to take up a new hobby but 
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things and then make a pros and cons list for each one. A few students will be asked 
to share their pros and cons list to the class.  
PRACTICE: The students must now form sentences using the pros and cons list 
using the appropriate structures (I think this will be good/bad because…). This will 
be written on a work sheet and handed in at the end of class.   
PRODUCTION: The students will now work in pairs where they will be given a 
situation and some pictures that may serve as support. They must talk amongst each 
other making sure that they claim (I think), support (because) and question (what do 
you think?) in order to keep conversation going and without interrupting.  
Estimated time: Total 20 minutes.  
Possible problems/solutions: The teacher will be walking amongst the group giving 
input when needed and taking notes on how they are getting on with the task in order 
to improve in future lessons.  
Assessment: Given a worksheet, the students must be able to write complete 
sentences using the “claim, support, question” technique about topics of their 
choosing. The sentence must include each of the steps to be considered effective. 
Material references: Worksheet #2 (pros and cons list); pictures for each group; 
poster with useful sentence structures. 
__________________________***RECESS***_____________________________
__ 
Stage 3 – Extended Turn 
Specific aim: In this stage the students will be able to write complete paragraphs 
describing a picture while including extra information in order to get the other 
students to guess which picture their paragraph describes. 
Procedure: The teacher will show a snippet of the PET exam video showing the 
extended turn part of the test (5.35 min to 6.39min) to give the students an idea of 
what they will have to do in this part of the speaking test. 
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PRESENTATION: The teacher will elicit from the students what they usually do 
when they see a picture with a lot of detail. Where do they look first, how do they 
decide what is important or secondary etc. The teacher will then present the students 
with a technique they can use to have more to say about a picture (e.g. introduction = 
it’s a black and white picture, what is where = at the top there is…, who is doing 
what = the woman is crying… and, what I think = it seems as if…). The teacher will 
present a photograph on the overhead projector and the students will orally describe 
the situations they. The teacher will direct the students in order to get them to reach 
the steps in the technique presented by giving hints.    
PRACTICE: On the worksheet given with the four headings of the technique and 
based on the image displayed on the overhead projector, the students must now 
choose a situation from the image and write a paragraph using the technique. This 
will be collected at the end of the class.  
PRODUCTION: In this phase, each student will be given a photograph and they will 
work individually to write a paragraph about their picture using the four structures. 
The photographs will be collected and displayed on the board. The teacher will then 
collect the paragraphs and choose two at random. The teacher will read them out 
loud and the students must guess which photograph is being described. 
Estimated time: Total 20 minutes.  
Possible problems/solutions: If the teacher sees that the students are having trouble 
or are not on the right path, the teacher will try to direct them by giving examples. 
Assessment: Given a worksheet, the students must write a paragraph using the 
“introduction, what is where, who is doing what & what I think” technique. The 
paragraph must include each of the steps to be considered effective. 
Material references: Computer; overhead projector, image; worksheet with four 
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Stage 4 – Discussion 
Specific aim: In this stage the students will be able to talk about their opinions and 
likes/dislikes through the “What you think; What you like; What you do” technique 
and respond to questions from other students. 
Procedure: The teacher will show a snippet of the PET exam video showing the 
extended turn part of the test (8.13 min to 8.48min) to give the students an idea of 
what they will have to do in this part of the speaking test. 
PRESENTATION: The teacher will elicit from the students the kind of sentences 
they use to talk about their opinions, likes/dislikes etc. This will be written on the 
board and in their notebooks for future reference. The teacher will then present them 
with the “What you think; What you like; What you do” technique. The teacher will 
then present the students with some images on the overhead projector which will 
represent some kind of topic, e.g. breakfast. And the response might go something 
like this:  What you think = I think that breakfast is very important; What you like = I 
like eating toast; What you do = Sometimes I wake up late so I don’t have time for 
breakfast. This will be done as a whole group with two or three students being called 
upon to exemplify the structure. 
PRACTICE: Given a worksheet with different topics, the students will now be asked 
to write short paragraphs using the above technique. The teacher will be circulating 
the class giving help where needed, for example, with vocabulary by giving hints or 
miming the word etc.  
PRODUCTION: The students will now work in pairs. Each pair will have to choose 
a topic from the worksheet and discuss their thought on the topic. The teacher will be 
circulating the class reminding students that here they must also use the “claim, 
support, question” technique in order to keep the conversation going.  
Estimated time: Total 20 minutes.  
Possible problems/solutions: If the teacher sees that the students are having trouble 
or are not on the right path, the teacher will try to direct them by giving examples. 
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Assessment: The students must write a paragraph expressing their opinions about 3 
different topics. The sentence must include each of the steps to be considered 
effective. 














































































































Materials for Lesson One 
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Lesson Plan Two 
Lesson Rationale 
In this lesson students are going to familiarize themselves with the concept of the 
PET speaking exam. This lesson will also serve as an introduction for the theme that 
will be worked on during this unit (experiences and volunteer work). The main 
objective of this plan is to activate the structures learnt in the first lesson so that 
students can use them in their everyday life. The activities presented have been 
adapted to fit the techniques taught and try to incorporate not only the speaking 
aspect but also writing and listening.  
In lesson 1 and 2 on Monday, 16
th
 of November 2015, and after some reflection, I 
realized that the posters I had brought was not at all functional in the classroom 
setting because of the distance from the students to the board and the size of the text. 
To overcome this, in the present lesson and in subsequent lessons, each student will 
be given a guide which will be comprised of all of the techniques learnt in lesson 1 
and 2, on A4 sheets of paper so that students can access it whenever they need to.  
Background Information 
This lesson plan is prepared for a beginner/intermediate class of 22 students: 15 are 
female and 7 are male. Three students have special need issues which include 
emotional and disruptive behavior and one student has been diagnosed with ADHD 
but is not receiving any form of treatment.  The duration of this class is 90 minutes.  
Overall Aims 
The general intent of this lesson from a teacher´s perspective is to: 
 Equip the students with easy to remember techniques which help them hold a 
longer discourse; 
 Introduce students to the topic of the unit (charities and volunteering); 
 Familiarize students with the PET exam structure; 
 Allow students to express their views and opinions; 
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Materials(see Appendix K) 
 Teacher generated worksheet #1; 
 Page 32, 33 & 34 of the manual (Your Turn, Oxford University Press, 2015);  
 Teacher generated guide with useful techniques; 
 Whiteboard;  
 Whiteboard marker; 
 Question sheet about charities (adapted from www.esldiscussions.com);  
 Computer;  
 Overhead projector.  
Stage 1 – Have you ever? 
Specific aim: Students will be able to orally describe a picture using the technique 
taught in the first lesson in order to practice the structures needed for the PET exam. 
Procedure: To begin the class, the teacher will remind the students about the PET 
exam and elicit from them the techniques taught at the beginning of the unit. The 
teacher will give a short introduction about the unit at hand and ask the students 
questions about their experiences (have you ever…). The teacher will project the 
images on page 33 of the book and ask the students if they remember which 
technique they can use to describe pictures (introduction, what is where, who is 
doing what, what I think). Students will refer to their cheat sheets with the techniques 
as needed. After describing 3 or 4 of the pictures, the students will complete activity 
1 on page 32 which involves looking at the photos on page 33 and completing the 
questions with the words in the box. The students will have 3 minutes to do this. 
Students will be asked to say their answers out loud by reading the sentences. The 
other students must remain attentive and say if they agree or not.  
Estimated time: Total 10 minutes.  
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Assessment: The students must be able to correctly complete 10 out of 12 of the 
sentences by writing the word in the correct space in order to be considered effective. 
This will be collected at the end of the class by the teacher for verification.  
Material references: Page 32 & 33 of the manual; teacher generated guide with 
useful techniques; computer, overhead projector. 
Stage 2 – Writing about experiences. 
Specific aim: Students will be able to write about their experiences using the “say 
what, say why, say other things to try” technique which will help them extend their 
answers in order to help them extend their vocabulary and organize their ideas. 
Procedure: Before writing the teacher will elicit from the students which technique 
we use to talk about ourselves and our experiences. The teacher is expecting students 
to use the “say what, say why, say other things to try” technique learnt in the first 
lesson which will be placed on the board for reference. Students must now write 
personal answers to the questions from page 32. This activity is done individually.  
Estimated time: Total 10 minutes.  
Possible problems/solutions: The teacher may have to remind the students of the 
techniques used in the first lessons. She will do this by writing a sentence on the 
board and dividing it in the three parts and eliciting from the students the purpose of 
each part e.g. I have never eaten insects (say what) because I think they are creepy 
(say why). I would rather try crocodile meat (say other things to try).  
Assessment: The students must correctly write 4 out of 5 complete sentences which 
portray their personal experience in certain activities. The sentences must follow the 
“say what, say why, say other things to try” structure in order to be considered 
effective. The worksheet will be collected at the end of the lesson for correction.  
Material references: Page 32 of the manual; worksheet #1; teacher generated guide 
with useful techniques. 
Stage 3 – Reading comprehension. 
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Specific aim: Students will be able to answer questions using information from the 
text in order to expand their knowledge about the topic at hand (volunteering and 
charity work). 
Procedure: The teacher will ask students what they know about charities and the 
concept of volunteering. This will be done in form of a brainstorm on the board as a 
group. Students will also write this down in their notebook.  Students will then be 
asked to read the text on page 34 and answer some questions about the text. They 
will also have to match the charity that corresponds with each sentence. This activity 
will be checked orally as a group. 
Estimated time: Total 10 minutes.  
Possible problems/solutions: Students may not have a lot of information about 
volunteer work or charities. As a first attempt, the teacher will say some names of 
Portuguese charities or institutions that may get them on the right track to a 
definition. If this does not seem to work the teacher will go online and search both 
terms so that the students can get a visual.  
Assessment: The students must correctly match the texts with the sentences. In order 
to be considered correct, the students must show 100% accuracy.  
Material references: Page 34 of the manual; computer; overhead projector; 
whiteboard; whiteboard marker. 
Stage 4 – Discussion about charities. 
Specific aim: Students will be able to hold a discussion using the “claim, support, 
question” technique in order to get into the habit of more fluent speech in English. 
Procedure: The students will now work in pairs. Each student will be handed a piece 
of paper with different questions on it. Before beginning the task, the teacher will 
elicit from the students the best technique (from lesson#1) to use in this situation. 
The teacher is expecting the students to use the “claim, support, question” technique. 
Once again, students may access their guide with the structure to help them organize 
their train of thought. Students are also encouraged to ask their own questions 
depending on the flow of the conversations. If time permits, some students will be  
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asked to summarize their conversation and some of the responses that interested or 
surprised them about their partner.  
Estimated time: Total 15 minutes.  
Possible problems/solutions: The teacher may have to remind the students of the 
techniques used in the first lessons. She will do this by writing a sentence on the 
board and dividing it in the three parts and eliciting from the students the purpose of 
each part. 
Assessment: The students must hold a discussion with a partner about charities using 
the “claim, support, question” technique. The focus is on oral skills and will be 
assessed through the analysis of the recording. 
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Lesson Plan Three 
Lesson Rationale 
In this lesson students are going to familiarize themselves with the concept volunteer 
work. There will be a lot of vocabulary work as well as the description of people. 
This lesson will also allow students to make use of the speaking techniques given on 
the first lesson (16
th
 of November 2015). This way, students can see that the 
techniques are useful not only for the speaking exam but for other skills as well such 
as writing, or routinely conversation. Students will be asked to refer to their guides 
with the 4 techniques whenever necessary, until they get into the habit of adding 
extra information about the topic at hand. 
Background Information 
This lesson plan is prepared for a B1 class of 22 students: 15 are female and 7 are 
male. Three students have special need issues which include emotional and 
disruptive behavior and one student has been diagnosed with ADHD but is not 
receiving any form of treatment.  The duration of this class is 90 minutes.  
The class is made up of 16 students who were in 8th grade in the 2014/15 school year 
and 6 students who were held back in the 9th grade. The students come from a low 
socio-economic background and this is reflected in class through the materials that 
they bring (some students do not bring the manual, etc). From class observations, 
some students seem to have difficulty understanding and using the English language 
which makes it difficult to place them all at a B1 level.  This can be seen not only at 
the level of grammar but also at a level of vocabulary and pronunciation. 
From previous class observations, the students like to go to the board and they like to 
do activities as a whole (whole group + teacher). They like to listen to music and 
answer questions about their likes/dislikes. Students frequently exclaim that they do 
not understand what is being said and need a translation and resort to the Portuguese 
language unless they are asked to read a text or an activity. 
Overall Aims 
The general intent of this lesson is so that: 
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 Students will be able to describe the importance of helping others through a 
group discussion with a focus message conveyance; 
 Students will be able to show listening comprehension by matching sentences 
to the text with 100% accuracy ; 
 Students will be able to expand their thought process through use of the 
“claim, support, question” technique in order to defend their opinion about 
which person is suitable for which programme. This must be said with 
fluency and with little hesitation in order to be considered effective; 
 Students will be able to fill out their own volunteer application form by 
writing sentences that describe their personality and why they would be fit for 
the job. 
 
Materials (see Appendix M):  
 Your Turn manual & pen drive (Porto Editora); 
 photocopies of page 40, 41, 42 (Your Turn, Porto Editora);  
 computer;  
 overhead projector;  
 teacher generated worksheet #1, # 2; 
 mobile phones (for voice recording); 
 teacher generated guide with useful sentence structures for the 4 stages; 
 3 volunteer situations (to be displayed on the computer); 
 overhead projector;  
Stage 1 – Listening comprehension 
Specific aim: In this stage the students will be able to answer some questions about a 
text they listened to by matching the sentences to the correct text in order to show 
comprehension.  
Procedure: To begin the class, the teacher will remind the students about the PET 
exam and elicit from them the techniques taught at the beginning of the unit. As a 
pre-listening task, students will be presented with three headings (study holidays, 
exchange programmes and international volunteering). The teacher will then ask the 
students one or two questions and, with their knowledge about the title, they must  
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respond which one they think will most suit the sentence. The students will then 
listen and follow an article about career guidance (pg 40). Some students will then be 
asked to orally summarize the general idea of the text. Students will then answer 
some listening comprehension questions by matching some sentences to each of the 
three texts that they heard beforehand.  
Estimated time: Total 15 minutes.  
Possible problems/solutions: If the teacher sees that the students are having trouble, 
the teacher will step in and explain the words by giving examples, giving contextual 
information in order to help them reach the definition of the words or getting other 
students to explain what the words mean without resorting to translation.  
Assessment: The students must be able to match the sentences with the correct text 
by writing the title of the text next to the appropriate sentences.  Students must reach 
100% accuracy in order to be considered effective with a focus on text 
comprehension. This will be collected by the teacher at the end of the class. 
Material references: Photocopies of page 40; computer; overhead projector; Your 
Turn manual and pen drive (Porto Editora). 
Stage 2 – Speaking 
Specific aim: In this stage the students will be able to defend their stance by talking 
about the reasoning behind their choices using the “claim, support, question” 
technique in order to defend their choice and giving examples from the text.  
Procedure: Students will read descriptions of three people. Students must then refer 
back to the text they listened to in stage 1 and place each person in the correct 
programme based on the information given. Students must then think back to the 
techniques shown in the first lesson (they can refer to their cheat sheets), and, 
working in pairs, they must hold a conversation about who they would place in each 
programme. The teacher is expecting them to use the “claim, support, question” 
technique to say why they think programme X is most appropriate for person Y, e.g. 
I think that Joseph would be more suitable for the international volunteering 
programme because he is interested in charitable work. What do you think?”  
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Estimated time: Total 15 minutes.  
Possible problems/solutions: If the teacher sees that the students are unsure of the 
technique to use, the teacher will ask them to do a quick recap of what they 
remember about the techniques and then, as a group, decide which one would be the 
most appropriate.   
Assessment: Students must discuss in pairs ultimately deciding which applicant 
would be best for which programme. This must be done orally using the “claim, 
support, question” technique. The focus will be on fluency and the capability 
defending their ideas during a conversation. Students will be asked to record this 
interaction (sound only) and send it to the teacher for further analysis ( usage of 
Portuguese, pauses, vocabulary etc.) 
Material references: Computer; overhead projector; photocopies of page 40 & 41; 
teacher generated guide with useful sentence structures. 
Stage 3 – Brainstorm 
Specific aim: In this stage the students will be able to offer phrases that they 
consider important to volunteering and give meaning to these words. Students will do 
this through a general group discussion, with a focus on sentence structure, and 
teacher elicitation. 
Procedure: As a group, we will do a brainstorm on the board (which the students 
will copy in their notebooks), about what a person should be or have in order to 
become a volunteer.  Students can recall words from the text they read which may 
hold clues but they are encouraged to form complete sentences and not just single 
words. They may also be asked to define the words they say, so that everybody is 
clear of the meaning.  
Estimated time: Total 10 minutes.   
Possible problems/solutions: If the teacher sees that the students are having trouble 
finding the right words, she will present the students with some information and 
elicit from them what a person must be to deal with aid situation, e.g. Teacher: I want 
to work with small children... Students: I must be patient. 
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 Assessment: The students must engage in a discussion by presenting their ideas 
using complete sentences. This brainstorm will be recorded (voice only) for analysis 
focusing on sentence structure.  
Material references: Whiteboard; whiteboard marker; “caderno diário”. 
__________________________***RECESS***_____________________________
__ 
Stage 4 – Reading comprehension 
Specific aim: In this stage the students will be able to distinguish between true and 
false statements based on the text by marking them with a T or an F. In addition, the 
sentences marked as true must be backed up with a citation from the text. 4 out of 5 
must be correct in order to be considered effective.  
Procedure: Students will read an application form filled out by a person who wants 
to be a volunteer. Students will then answer some questions about the application 
form by deciding if the statements are true or false. In addition, students must 
highlight the passage in the text that shows the true statements e.g. Jessie seems like 
quite a positive person. True. “I think I´m quite cheerful because I´m usually in a 
good mood.” 
Estimated time: Total 15 minutes.  
Possible problems/solutions: The teacher will, once again, help students if they are 
having difficulty explaining the words they do not understand. She will do this by 
stepping in and explaining the words by giving examples or giving contextual 
information in order to help the students reach the definition of the words. 
Assessment: The students must be able to distinguish true or false sentences based 
on the text read beforehand. Students must also write down the passage of the text 
that supports their answer (in the case of it being true).  
Material references: photocopies of page 42; computer; overhead projector; Your 
Turn pen drive (Porto Editora); teacher generated worksheet #1. 
Stage 5 – Volunteer application form 
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Specific aim: In this stage the students will be able to write complete paragraphs 
about their experience or lack thereof of volunteer work in order to create their own 
application form. 
Procedure: Presented with a worksheet with a series of questions about volunteer 
work, students will write down words that will help them in stage 6 e.g. when are 
you available during the week? Monday mornings. Friday afternoon. This is the first 
phase.  
The students will then be asked to refer to their technique guide and decide which 
one of the techniques would be best suited for this task. The teacher is expecting the 
students to use the “say what, say why, say other things to try” technique.  
In the second phase, students must transform the fragments written in the first phase 
into whole sentences in order to complete their own volunteer application form.  
Estimated time: Total 20 minutes.  
Possible problems/solutions: If the teacher sees that the students are unsure of the 
technique to use, the teacher will ask them to do a quick recap of what they 
remember about the techniques and then, as a group, decide which one would be the 
most appropriate.   
Assessment: The students must write their own volunteer application form using 
questions as prompts.  This must be done using the “say what, say why, say other 
things to try” technique in order to construct texts with extra information.  The 
paragraph must include each of the steps to be considered effective. 
Material references: teacher generated worksheet #2; Teacher generated guide with 
useful sentence structures. 
Stage 6 – Applying for volunteer work 
Specific aim: In this stage the students will be able to correlate their 
personality/traits and a possible volunteer job, choosing the best one by talking to 
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Procedure: Students must think about their surroundings (Alfama / Gil Vicente 
school) and think about what they can do / volunteer for to help their neighbourhood 
and school become a better place e.g. an old folks home where they can go and speak 
to people, the local firehouse, etc. This will be done through a small brainstorm on 
the board and in their notebooks. The students must use the information they wrote 
on their application form in stage 5 and decide which job they would most likely 
apply for and why. The students must then talk together and tell their partner which 
one they chose and why. This will be recorded for further analysis. The teacher will 
be going from group to group giving help when needed.  
Estimated time: Total 20 minutes.  
Possible problems/solutions:  
Assessment: The students must talk together about which volunteer job they are 
most suited for and why. The focus will be on fluency and the capability of turn 
taking in a conversation. Students will be asked to record this interaction (sound 
only) and send it to the teacher for further analysis (usage of Portuguese, pauses, 
vocabulary etc.) 
Material references: Computer; overhead projector; 3 volunteer situations (to be 
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Lesson Plan Four 
Lesson Rationale 
In this lesson students are going to review the present perfect simple structure. This 
lesson will review the use of the structure as well as get students to recognize when a 
sentence is formed using the present perfect structure (see stage 3) in order to teach 
students a structure that they can use to talk about things that occurred in the past but 
that continue in the present.  
As this is a very grammatically focused lesson, the structure introduced is quite 
different from previous lessons which had a more open, and communicative core. 
This lesson is based on the actual grammatical structure and the completion of some 
exercises from their manual (Porto Editora, 2015). The last activity (see stage 3) 
attempts to incorporate some personal aspect, students must write sentences about 
themselves, and also a spoken element similar to a debate (two teams have to guess 
whether the other teams sentences are true or false and whether they are written 
using the present perfect form).  
Background Information 
Due to a student being transferred from the school on Tuesday the 24
th
 of November 
2015, the class was reduced to a total of 21 students. This lesson plan is prepared for 
a B1 class of 21 students: 14 are female and 7 are male. Three students have special 
need issues which include emotional and disruptive behavior and one student has 
been diagnosed with ADHD but is not receiving any form of treatment.  The duration 
of this class is 45 minutes.  
The class is made up of 16 students who were in 8th grade together in the 2014/15 
school year and 5 students who were held back in the 9th grade. The students come 
from a low socio-economic background and this is reflected in class through the 
materials that they bring (some students do not bring the manual, etc). From class 
observations, some students seem to have difficulty understanding and using the 
English language which makes it difficult to place them all at a B1 level.   
From previous class observations, the students like to go to the board and they like to 
do activities as a whole (whole group + teacher). They like to listen to music and  
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answer questions about their likes/dislikes. Students frequently exclaim that they do 
not understand what is being said, ask for translations and resort to the Portuguese 
language unless they are asked to read a text or an activity. 
Overall Aims 
The general intent of this lesson from a teacher´s perspective is to: 
 Review the present perfect form in order to apply a rule; 
 Present students with large group work through a game-like structure in order 
to make decisions and reach conclusions; 
 Recognize the present perfect structure in order to apply a rule; 
 Transform sentences using the present perfect structure. 
Materials (see appendix O):  
 Teacher generated worksheet #1; 
 teacher generated PowerPoint presentation ( Present perfect); 
 Page 36 of the manual (Your Turn, Oxford University Press, 2015);  
 Whiteboard;  
 Whiteboard marker; 
 Computer;  
 Overhead projector.  
Stage 1 – Presentation: present perfect 
Specific aim: Given a worksheet, students will be able to write sentences using the 
present perfect structure. Four out of five must be correct in order to be considered 
effective. This will be collected for correction with a focus on verb form. 
Procedure: To begin the class, the teacher will show an image of a timeline 
indicating the present perfect structure. Some sentences will be presented also in 
order to exemplify the structure. The teacher will then proceed to ask a student a 
question using the past participle e.g: who has eaten a pastel de nata?” to which 
students will answer I have or I have not. Students will then ask similar questions to 
their fellow classmates. Students must decide if they are in the correct form and, if  
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they are not, they must say why, for example, “this sentence does not use the past 
participle therefore it is not in the present perfect simple form”. Students must then 
turn to page 36 of their books and complete activity 1 (write present perfect 
sentences or questions).  
Estimated time: Total 15 minutes.  
Possible problems/solutions: If the students are having difficulty asking questions 
using the past participle, the teacher will show some sentences (PowerPoint) that 
may or may not use the present perfect simple and the students must decide which 
ones do and which ones do not. 
Assessment: The students must be able to correctly transform words into sentences 
using the present perfect structure. 4 out of 5 of the sentences must be written in the 
correct tense in order to be considered effective. This will be collected at the end of 
the class by the teacher for verification.  
Material references: Teacher generated PowerPoint presentation (Present perfect); 
page 36 of the manual; computer, overhead projector; whiteboard; whiteboard 
marker.  
Stage 2 –Present perfect + adverbs of time 
Specific aim: Students will be able to distinguish between the different situations 
and where they can apply one word over the other by referring to the rule box on 
page 36 of the manual.    
Procedure: Students will now move on to activity 2 of page 36 of their manual 
where they are asked to complete the rules of the present perfect form. Students must 
do this individually and then we will go over it as a group in order to attain 
understanding from all the students. This will be done through definitions and 
examples presented on the PowerPoint presentation. Students must then complete 
activity number 3 which entails placing the right adverb in the correct spot.   
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Possible problems/solutions: The teacher may have to give numerous examples for 
each of the words in order to show the difference between them.  
Assessment: The students must correctly write 4 out of 6 of the missing words in the 
correct place in order to make up the rules box. This will be collected at the end of 
the lesson for correction.  
Material references: Page 36 of the manual; Teacher generated PowerPoint 
presentation. 
Stage 3 – Game: Deception. 
Specific aim: Students will be able to distinguish between right and wrong present 
perfect sentences based on their colleague’s sentences. 
Procedure: Given a worksheet, students must write down 12 sentences using the 
verbs presented in the box (individually). These sentences must be in the present 
perfect form and some must be true and others false in order to fit the game structure. 
The teacher will be walking around the class checking on student work and giving 
help where needed by giving hints or miming. When the students have finished, the 
class will be divided into two teams with 11 people in each team. One person from 
team A must read their sentence. Students on the opposing team must decide if the 
sentence is true or false. If the team guesses correctly, they are awarded 1 point. The 
team must then decide if it uses the correct structure (present perfect). If it does, then 
team B will receive 1 point also. This will go back and forth between the teams until 
all sentences have been read or at least each student has read one of their sentences. 
The teacher will be mediating and keeping tally of the points. The group with the 
most points wins a chocolate. 
Estimated time: Total 25 minutes.  
Possible problems/solutions: If some students have not finished all 12 sentences by 
the time we have to play the game (following the timing allocated on the lesson 
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Assessment: The students must correctly write sentences using the present perfect 
form In order to be considered correct, 8 out of 12 of the sentences must be 
grammatically correct in accordance with the present perfect rule.  
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Lesson Plan Five 
Lesson Rationale 
In this lesson students are going to familiarize themselves with personality 
adjectives. The activities presented in this lesson allows students to talk about other 
people and their traits which may become useful in the PET exam given that they 
have to describe pictures, situations and even themselves.  
This lesson will also keep in mind the overall theme of the unit “volunteer work”. 
This will also lead to the following lesson on the 11
th
 of December where we will 
have a guest speaker talk about her volunteering experience. This lesson will also 
allow students to make use of the techniques given on the first lesson (16
th
 of 
November 2015) which included using the structures to make complete sentences 
when communicating with their peers. This way, students can practice the structures 
to the point where they become normal.   
Background Information 
This lesson plan is prepared for a B1 class of 21 students: 14 are female and 7 are 
male. This has changed in comparison to previous lesson plans due to one female 
student transferring schools. Three students have special need issues which include 
emotional and disruptive behavior and one student has been diagnosed with ADHD 
but is not receiving any form of treatment.  The duration of this class is 90 minutes.  
The class is made up of 16 students who were in 8th grade in the 2014/15 school year 
and 5 students who were held back in the 9th grade. The students come from a low 
socio-economic background and this is reflected in class through the materials that 
they bring (some students do not bring the manual, etc). From class observations, 
some students seem to have difficulty understanding and using the English language 
which makes it difficult to place them all at a B1 level.  This can be seen not only at 
the level of grammar but also at a level of vocabulary and pronunciation. 
From previous class observations, the students like to go to the board and they like to 
do activities as a whole (whole group + teacher). In the previous lesson, we played a 
game (see lesson plan 6) which captured their attention straight away. They like to  
183 
 
App. P cont. 
listen to music and answer questions about their likes/dislikes. Students frequently 
exclaim that they do not understand what is being said and need a translation and 
resort to the Portuguese language unless they are asked to read a text or an activity. 
Overall Aims 
The general intent of this lesson is so that: 
 Students will be able to describe personality adjectives through a group 
brainstorm with 80% accuracy; 
 Students will be able to match personality adjectives to their definitions by 
writing the correct word in the correct place in order to show comprehension. 
This should be done with 80% accuracy; 
 Students will be able to write about their own personality by writing an 
acrostic poem using the letters of their first name in order to engage students. 
This will have a focus on spelling with 90% of the words written correctly in 
order to be considered effective; 
 Students will be able to discuss their ideas in a group by using the “claim, 
support, question” technique. This will be assessed through the analysis of the 
recordings with a focus on fluency and turn-taking. 
 
Materials (see Appendix Q):  
 Your Turn manual & pen drive (Porto Editora); 
 photocopies of page 39;  
 computer;  
 overhead projector;  
 blank sheets of A5 paper; 
 teacher generated worksheet #1; 
 Powerpoint presentation with personality adjectives; 
 student´s names on small sheets of paper; 
 mobile phones (for voice recording) 
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Stage 1 – Brainstorm 
Specific aim: In this stage the students will be able to offer phrases that they 
consider to be personality traits and give meaning to these words. Students will do 
this through a general group discussion, with a focus on sentence structure, and 
teacher elicitation. These phrases will be written on the board as the discussion goes 
on as well as copied by the students in their notebooks. 
Procedure: To begin the class, the teacher will remind the students about the PET 
exam and the technique learnt in the first lesson that permits students to describe 
images/people. The teacher will then ask for a volunteer to come to the board so we 
can do a group brainstorm. Students are already familiar with this concept from a 
previous lesson plan. The topic of the brainstorm is adjectives that we can use to 
describe people´s personalities. Students will raise their hand and, when called upon, 
call out the adjective. They will also be asked to define or give an example of that 
word e.g. independent: somebody who doesn’t ask for help. This brainstorm will be 
written in each student’s notebook for reference in following activities.  Out of the 
words written, students must then decide which ones fit the personality of a person 
who wants to do volunteer work. 
Estimated time: Total 10 minutes.  
Possible problems/solutions: If the student’s do not remember what a brainstorm is 
the teacher will break down the word into two parts (brain and storm) and ask for 
definitions for both of these words.   
Assessment: The students must engage in a discussion by presenting their ideas 
using complete sentences. This brainstorm will be recorded (voice only) for analysis 
focusing on sentence structure. 
Material references: Whiteboard; whiteboard marker; notebooks. 
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Specific aim: In this stage students must match 12 words to the correct example by 
writing the word in the correct gap. This worksheet will be collected by the teacher 
to ascertain that ten out of twelve are correct. 
Procedure: Students will be asked to turn their books to page 39 and look at activity 
one. The teacher will explain what students have to do and then ask a student to 
repeat the instructions in other words in order to show understanding. Students must 
read the descriptions of 12 people and match the people with the adjectives presented 
in a box.  This may be done individually. Once completed, the teacher will ask a 
student to read their answer. The other students must be attentive to decide if they 
agree or not and say why or why not. Once consensus has been reached, the teacher 
will play a recording with the answer. This sequence will be repeated for each 
description.  
As students are reading their descriptions out loud, the teacher will be paying 
attention to pronunciation mistakes and will write them on the board so as not to 
interrupt the lesson. Once the exercise has been completed, the teacher will point to 
each word and ask one student to repeat it (not necessarily the student who made the 
mistake) and then the whole group will repeat it also.   
Estimated time: Total 20 minutes.  
Possible problems/solutions: The teacher will be walking around the class as they 
work giving help with vocabulary issues through examples and mime.   
Assessment: Students must fill in the gaps with the correct words in order to be 
considered correct. 80% must be written in the correct spot. This will be collected by 
the teacher for further evaluation.  
Material references: Whiteboard, whiteboard marker; page 39 of the manual; 
Stage 3 – Acrostic poem 
Specific aim: In this stage the students will be able to choose adjectives that begin 
with the letters of their name and that say something about their personality in order 
to write an acrostic poem.  The focus on this will be correct spelling. 
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Procedure: In order to make the class more personalised and get students interested 
in the topic, the teacher will hand out blank sheets of A5 sized paper and ask the 
students to write their first names vertically. The teacher will then present her own 
sheet of paper and read out what she wrote for each letter of her name. This will 
hopefully serve as an example for students to follow. Students must write adjectives 
about themselves beginning with each letter of their first name. The teacher will be 
walking around the classroom making sure everyone is on task and giving help when 
needed by giving example or miming situations. Volunteers will then be asked to 
share their poems out loud to the whole class while the other students listen and 
decide if the adjectives used fit the person in question. 
Estimated time: Total 15 minutes.  
Possible problems/solutions: The brainstorm exercise should give students some 
ideas and direct them onto the right path but if the teacher notices that students are 
having difficulty, she will project a PowerPoint presentation with some words for 
each letter in order to give students more examples to work with.  
Assessment: Students must write their own acrostic poem using the letters of their 
given names. The words chosen must have 90% correct spelling to be considered 
effective.  




Stage 4 – Describing personalities 
Specific aim: In this stage the students will be able to write sentences describing a 
certain person’s personality using personality adjectives. This will be collected in 
order to determine that four out of five sentences are correct in order to be considered 
effective. 
Procedure: Once students are settled, the teacher will write an example on the board 
“I think that John is sociable because he has a lot of friends”.  The students will be  
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asked to point out the adjective (sociable) and the example (has a lot of friends). 
Each student will then pull a name of one of their classmates out of a bag. They must 
not show anyone who they got. On a lined worksheet created for the effect, the 
student must write 4 sentences using the personality adjectives learnt (or others in 
their vocabulary) about the person. The teacher will be walking around the room 
taking notes and giving help when needed (see possible problems/solutions). Once 
completed, the teacher will ask for volunteers to come to the front of the class and 
read their texts while the other students have to guess who they are talking about.  
Estimated time: Total 15 minutes.  
Possible problems/solutions: The teacher will mime actions or use the “begins with, 
ends with” and the “sounds like...” technique to allow students to think and reach the 
word on their own. The teacher may also do this by stepping in and explaining the 
words by giving examples or giving contextual information in order to help the 
students reach the definition of the words. 
Assessment: The students must be able to write sentences using personality 
adjectives with subsequent examples to show meaning of the words used. This will 
be collected to ensure that 90% of the sentences are correct in order to be considered 
effective.  
Material references: Handout #1 (activity 1); teacher generated guide with useful 
sentence structures for the 4 stages; whiteboard; whiteboard marker; student´s names 
on small sheets of paper. 
Stage 5 – Assumptions about the guest speaker  
Specific aim: In this stage the students will be able to reach a conclusion about the 
guest speaker through a small group discussion and through the implementation of 
the “claim, support, question” technique. 
Procedure: Students will be told about the guest speaker coming to the class on 
Friday the 11
th
 of December 2015. Working in groups of 4, students must discuss 3 
things: 
1. Whether they think the person is female or male; 
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2. What kind of volunteer work he/she does (based only on the clue that he/she 
volunteers at the faculty) and; 
3. What kind of traits they think the person has (using the adjectives learnt in 
previous stages of this lesson). 
Students must use the “claim, support, question” technique and they may also resort 
to their notebooks to the brainstorm we did at the beginning of the lesson. This 
activity will be recorded and students will have 10 minutes to discuss this and reach 
some sort of conclusion. The conclusion must then be written down on worksheet 1 
(activity 2). The teacher will be listening to the groups and will be filling out the 
student assessment form for two students. In order to gather data on the student’s 
interactions, the teacher will ask students to record their interaction in order to fill out 
the assessment form for all students.  
In a large group (teacher and group), each group will share with the class what they 
agreed on. This will be written on the board and the students will copy this to their 
notebooks. 
Estimated time: Total 20 minutes.  
Possible problems/solutions: The teacher will be listening to the groups and giving 
help when needed e.g. if a student can’t find the word they are after they may 
exemplify and the teacher may give hints until they reach the word.  
Assessment: The students must talk together about the personality traits of a 
volunteer.  The focus will be on fluency and the capability of turn taking in a 
conversation. Students will be asked to record this interaction (sound only) and send 
it to the teacher for further analysis (usage of Portuguese, pauses, vocabulary etc.) 
Material references: Teacher generated guide with useful sentence structures; 
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Stage 6 – Questions for the guest speaker. 
Specific aim: In this stage the students will be able to decide and write specific 
questions that will get them the knowledge they want to know about the guest 
speaker.  
Procedure: Each student must write down a question that he/she wants to ask the 
guest speaker. One student will come up to the board and write down what the other 
students say in order to cancel out repeated questions. Students must think of 
questions they want to ask based on their previous assumptions e.g. Do you need to 
be patient to work as a volunteer? etc. The other students must copy these questions 
down in their notebooks. These questions are to be asked in lesson #9. If time 
permits we will assign a question to volunteers in the class so that as many students 
as possible can ask questions to the guest speaker on Friday the 11
th
 of December.  
Estimated time: Total 20 minutes.  
Possible problems/solutions: The teacher will be mediating the interaction and 
correcting the spelling on the board by asking what is wrongly spelt in each word and 
giving clues until the student reaches the correct spelling.   
The sentences will be collected at the end of the class in order to check each students 
work despite the realization that, because of time constraints, only a handful of 
students will be able to ask the questions on the actual day. 
Assessment: The students must write down 10 questions that they would like to 
know about volunteering. This will lead to another task in lesson # 9 where students 
will be assessed on their capability of transforming the answers to their questions 
into a small written text.   
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Lesson Plan Six 
Lesson Rationale 
In this lesson students are going listen to a guest speaker who will be giving a short 
oral presentation about what she does as a volunteer and about what made her want 
to get started in volunteering. It is quite important to allow students to make contact 
with other people who speak English and this was the perfect opportunity to do so. 
This will also give the students the opportunity to ask questions about volunteering to 
somebody with actual experience in the field. Another reason for having a guest 
speaker come to the classroom is to lead to a discussion about what they can do in 
their own school/community and therefore making it more personal and relevant to 
their day to day lives.  
This lesson is very tightly linked with the previous one because many of the 
activities lead up to this particular lesson (e.g. the questions, the personality 
adjectives etc). This will also show students that activities done in the classroom 
have long-term application and continuity and are not just for show.  
Background Information 
This lesson plan is prepared for a B1 class of 21 students: 14 are female and 7 are 
male. Three students have special need issues which include emotional and 
disruptive behavior and one student has been diagnosed with ADHD but is not 
receiving any form of treatment. The duration of this class is 45 minutes.  
The class is made up of 16 students who were in 8th grade together in the 2014/15 
school year and 5 students who were held back in the 9th grade. The students come 
from a low socio-economic background and this is reflected in class through the 
materials that they bring (some students do not bring the manual, etc). From class 
observations, some students seem to have difficulty understanding and using the 
English language which makes it difficult to place them all at a B1 level.   
From previous class observations, the students like to go to the board and they like to 
do activities as a whole (whole group + teacher). They like to listen to music and 
answer questions about their likes/dislikes. Students frequently exclaim that they do  
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not understand what is being said, ask for translations and resort to the Portuguese 
language unless they are asked to read a text or an activity. 
Overall Aims 
The general intent of this lesson is to: 
 Students will be able to transform speech into written text by listening to an 
oral presentation and writing about what they heard. This must be done with 
less than 5 grammatical errors in order to be considered effective ; 
 Given a worksheet, students must organize information under the correct 
heading based on what they heard during the oral presentation. At least 5 
pieces of information must be  presented under the correct heading in order to 
be considered effective; 
 Students will be able to compare their previous assumptions with the facts 
presented by engaging in an oral discussion with the whole group. This will 
have a focus on fluency and will be recorded in order to analyze the 
interactions. 
 
Materials (see Appendix S):  
 Teacher generated worksheet #1 & 2; 
 Whiteboard;  
 Whiteboard marker; 
Stage 1 – Guest speaker 
Specific aim: Students will be given the opportunity to ask questions to the guest 
speaker in order to gather information to complete a worksheet in stage 2 about the 
topic at hand.  
Procedure: The teacher will give a short oral presentation introducing the guest 
speaker and directing the students to listen very carefully because the information 
they receive will be used in an activity later on. The guest speaker will then proceed 
to talk about herself and about her experience as a volunteer. In this talk, the guest 
will mention a few personality adjectives that she thinks suit her which will then be 
used in the student’s short essays. The students will then have the opportunity to ask  
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the guest some previously prepared questions about things they want to know about 
volunteering. Some questions may or may not have been answered in the oral 
presentations so the students have to pay extra attention before formulating their 
questions. 
Estimated time: Total 20 minutes.  
Possible problems/solutions: The students may be shy asking questions and the 
teacher may have to call on the more talkative ones to get the session started.  
Assessment: The students must engage in the presentation by asking the guest 
speaker questions about the topic at hand. In order to be effective, students must not 
ask questions which the guest has already addressed in her presentation.  
Material references: --- 
Stage 2 – Listening comprehension. 
Specific aim: Students will be able to show listening comprehension by transforming 
what they heard into bullet point notes written in the correct column. A minimum of 
5 notes in each column is required to be considered effective.  
Procedure: While the information is still fresh in the students minds, they must 
complete worksheet 1 with the information heard from the guest speaker. This 
information will be divided into 3 sections in order to facilitate organization: 
volunteering; personality; extra information. This must be done individually and then 
completed orally as a group in order to give students the chance to complete any 
information they may have missed.  
Estimated time: Total 15 minutes.  
Possible problems/solutions: ---- 
Assessment: The students must write information given by the guest speaker in the 
correct columns in order to show listening comprehension.   Students must write at 
least 5 pieces of information in the correct column in order to be considered effective 
and this will be collected for evaluation.   
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Material references: Worksheet # 1. 
Stage 3 –Writing 
Specific aim: Students will be able to write a short text comparing their initial 
assumptions with the actual information received from the guest speaker in order to 
present their overall thoughts about the situation. The focus of this task will be on 
sentence structure and grammar (use of the past tenses) 
Procedure: Students must now look back to the worksheet including the ones from 
the previous lesson (activity 2) where they wrote down their group’s assumptions 
about the surprise guest speaker.  They must compare their ideas and write a short 
text about what they guessed right and what they guessed wrong (an example will be 
provided on the worksheet). Volunteers may be asked to share with the class what 
they thought compared with the reality.  
A student will be asked to come to the board and write the personality adjectives that 
fit the guest speaker while the other students copy this in their notebooks. From this 
list, students will choose what they think is vital for a volunteer and what they think 
could be added on.    
Estimated time: Total 10 minutes.  
Possible problems/solutions: The teacher may have to direct students to look back 
at their notebooks and/or manual in order to remember the definitions of the 
adjectives.  
Assessment: The students must write a short text comparing information given about 
and from the guest speaker and their initial assumptions. This will be collected at the 
end of the lesson for correction with a focus on sentence structure. 
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Lesson Plan Seven 
Lesson Rationale 
In this lesson students are going to take part in a mock PET exam (speaking part 
only). Due to time restrictions, only 3 pairs of students will take part in the exam 
while the other students play the part of examiner. This will give all students a 
chance to take part in different roles which will ultimately allow them to understand 
what is being asked of them and prepare better for the real situation. Students have 
been asked beforehand (on Friday 11
th
 of December 2015) to watch PET 
examinations available on YouTube to familiarize themselves with the process. 
During the first class (16
th
 of November 2015) students will watch snippets of one of 
these YouTube videos as an introductory example to the theme and techniques used 
throughout the unit.  
This lesson is intended to wrap up the unit but, at the same time, allow an opening 
for doubts and ideas. Given the large scale of this theme, it is also important to keep 
in mind that the PET exam must always be kept in the foreground of the whole 
school year and the units presented in order to better prepare students.    
Background Information 
This lesson plan is prepared for a B1 class of 21 students: 14 are female and 7 are 
male. Three students have special need issues which include emotional and 
disruptive behavior and one student has been diagnosed with ADHD but is not 
receiving any form of treatment. The duration of this class is 45 minutes.  
The class is made up of 16 students who were in 8th grade together in the 2014/15 
school year and 5 students who were held back in the 9th grade. The students come 
from a low socio-economic background and this is reflected in class through the 
materials that they bring (some students do not bring the manual, etc). From class 
observations, some students seem to have difficulty understanding and using the 
English language which makes it difficult to place them all at a B1 level.   
From previous class observations, the students like to go to the board and they like to 
do activities as a whole (whole group + teacher). They like to listen to music and 
answer questions about their likes/dislikes. Students enjoyed asking questions to the  
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guest speaker who presented a theme on volunteering on the 11
th
 of December 2015; 
this is helpful for the PET exam given that it gave them the chance to practice 
questions of this nature which may be used in the dialogue part of the PET speaking 
exam. This also gave the students the opportunity to listen to the formulations of the 
guest speaker when answering their questions, which they can also use to their 
advantage when taking part in the speaking exam. Students frequently exclaim that 
they do not understand what is being said, ask for translations and resort to the 
Portuguese language unless they are asked to read a text or an activity. 
Overall Aims 
The general intent of this lesson is to: 
 Students will be able to talk about themselves (likes, dislikes, experiences 
etc) for 2-3 minutes by referring to the “say what, say why, say other things 
to try” technique. This will be recorded and listened to in order to assess a 
range of items appropriate to the PET exam including fluency, sentence 
structure and vocabulary; 
 Students will be able to speak with a partner under a test situation by 
initiating a conversation and negotiating its continuation by using the “claim, 
support, question” technique. This will be recorded and listened to in order to 
assess a range of items appropriate to the PET exam including fluency, 
sentence structure and vocabulary; 
 Students must be able to give a 2 minute dialogue describing an image using 
the technique “introduction, what is where, who is doing what, what I think”. 
This will be recorded and listened to in order to assess fluency and structure 
use; 
 Given an auto-evaluation test, students will be able to assess their position 
and abilities regarding the English language by placing a cross in the position 
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Materials (see Appendix U):  
 Photocopies from “Preparação para o PET for schools” Porto Editora (3 
different sets);  
 Assessing speaking performance forms; 
 Auto-evaluations forms. 
Stage 1 – PET speaking exam: mock test 
Specific aim: Students will be given the opportunity to take part in a mock PET 
exam by taking on the roles of either interviewee or assessor.  This will allow 
students to go through the steps of the exam as preparation for the real test.   
Procedure: The classroom will be set up in order to recreate the PET exam style (see 
attachment 1). Two students will be assessed while the teacher will play the role of 
interlocutor and the remaining students will play the role of the assessors. The 
assessors will have to pay attention to the proceedings not only to better understand 
the test situation in and of itself in order to prepare for the real thing, but also to fill 
out an assessment sheet created for this purposes. This sheet is loosely based on the 
Cambridge English assessing speaking performance grid and is designed to give 
students insight as to what is going to be asked of them during the examination.   
During the mock test, three pairs of students will have a chance to take part due to 
time limitations. Previous observations have indicated that student’s abilities in the 
English language vary and given the alphabetized order of the real exam (students 
may be placed with other students of varied ability) it seems only fit to create 3 
groups based on ability. The first group will consist of two people who seem to have 
a higher level grasp of the English language; the second group will consist of two 
students who have weaker knowledge, and the third group will consist of mixed 
ability. This seems only fair given that these are the three possible outcomes during 
the realization of the test and this better prepares students for any of these 
possibilities.  
Estimated time: Total 40 minutes.  
Possible problems/solutions: As per exam situations, the interlocutor may not give 
indications or hints regarding performance. Considering this is a mock test, the  
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teacher will give some helpful ideas at the beginning (e.g. if your partner is stuck 
during the conversation, help them along by asking questions. Think back to the 
techniques we practiced during the units to continue your discourse etc.) The teacher 
will also write down some notes and will point major issues out at the end of the 
mock test so that students may be aware of what they can practice to better prepare 
for the exam.  
Assessment: The students must engage in the mock test (as interviewee or assessor). 
The interviewee´s assessment will have a focus on a range of topics including 
vocabulary, application of techniques, pronunciation and fluency whereas the 
assessors will be appraised by their attentiveness and evaluation of the speakers.  
This will be recorded in order to assess the interviewees on the topics above 
mentions and the assessor’s forms will be collected to assess their own evaluation.  
Material references: Photocopies from “Preparação para o PET for schools” Porto 
Editora; assessing speaking performance forms. 
Stage 2 – Auto-evaluation. 
Specific aim: Students will be able to assess their own attitudes and learning through 
the completion of an auto-evaluation form by placing a cross in the box that 
corresponds with their beliefs on their performance throughout the unit.   
Procedure: Students must individually fill out an auto-evaluation test. This consists 
of questions which must be answered by placing a cross in the corresponding 
position relating to their experience in the unit and their capabilities regarding their 
speaking abilities.    
Estimated time: Total 10 minutes.  
Possible problems/solutions: ---- 
Assessment: Students must complete an auto-evaluation form regarding their 
performance during the unit. This will not be assessed linguistically as this involves 
student’s personal views on their performance and attitudes in class.    
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